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ABSTRACT

This study investigated the best practices for promoting gender equality in education at Sta. Rita National High
School, Cagdianao, Dinagat Islands. Using a quantitative descriptive—correlational design, the research examined the
extent to which 11 Junior High School teachers implemented gender-sensitive teaching practices and the impact of
these practices on 30 students’ awareness, engagement, and attitudes toward gender equality. Data were collected
through a validated researcher-developed questionnaire rated on a 4-point Likert scale and analyzed using descriptive
statistics (mean and standard deviation) and Pearson correlation. Results indicate that teachers frequently applied
gender-sensitive practices (overall mean = 4.24, SD = 0.48), with the highest scores in promoting equal participation
(M =4.32, SD = 0.45) and modeling inclusive behavior (M = 4.30, SD = 0.44). Students demonstrated high awareness
and engagement (overall mean = 4.20, SD = 0.50), with the strongest outcomes in equitable participation (M = 4.25,
SD = 0.49) and respect for diverse perspectives (M = 4.22, SD = 0.47). Pearson correlation analysis revealed a strong,
statistically significant positive relationship between teachers’ gender-sensitive practices and students’ awareness and
engagement (r = 0.71, p = 0.001). The findings highlight the critical role of inclusive teaching strategies in fostering
equitable, participatory, and socially responsible learning environments.

Keywords: Gender Equality, Gender-Sensitive Teaching, Inclusive Education, Junior High School, Student
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1. INTRODUCTION

Gender equality in education is a crucial driver of social development, economic growth, and individual
empowerment, as equitable access to learning opportunities enables all learners to reach their full potential regardless
of gender (Alam, Ogawa, Basharat, & Ahsan, 2025; Ahmed, Shaikh, & Yaqoob, 2025). Despite global and national
efforts to address gender disparities, structural barriers, societal norms, and biases within educational institutions
continue to limit participation, particularly in fields traditionally dominated by males, such as science, leadership, and
technology (Gul, Fatima, & Akhtar, 2025; Canuto & Espique, 2023). To counter these challenges, educators are
encouraged to employ gender-sensitive teaching practices that foster inclusivity, challenge stereotypes, and empower
all students to actively engage in learning (Jabbar, Barkati, & Tabish, 2025; Azimjanov, 2025).

Best practices in promoting gender equality involve integrating gender perspectives into curriculum design,
instructional strategies, and classroom interactions. Approaches such as participatory learning, collaborative activities,
culturally responsive instruction, and reflective discussions have been shown to enhance students’ engagement,
confidence, and academic performance while cultivating awareness of gender issues (Tagaza & Manalansan, 2025;
Talib-Bauda, Shaik, & Mohamad, 2025). Strong institutional support, teacher competence, and administrative
commitment further strengthen the implementation of these practices (Leproni & Azara, 2025; Tejada, 2025).

This study aims to identify and examine best practices for promoting gender equality in education at Sta. Rita National
High School, Cagdianao, Dinagat Islands. Specifically, it explores how gender-sensitive approaches are applied in
teaching, assesses their impact on students’ engagement and learning outcomes, and evaluates students’ awareness and
attitudes toward gender equality. Employing a quantitative descriptive—correlational research design, the study
systematically measures the extent and effectiveness of gender-sensitive practices in Junior High School classrooms.
The respondents of this study include 11 Junior High School teachers and 30 students from Sta. Rita National High
School. Teachers were purposively selected based on their experience in implementing gender-sensitive instructional
strategies, while students were chosen through simple random sampling to ensure fair representation of the learner
population. This sample allows the study to accurately reflect current classroom practices and their impact on students’
awareness, attitudes, and engagement in promoting gender equality.

Statement of the Problem

This study aims to investigate the best practices for promoting gender equality in education at Sta. Rita National High
School, Cagdianao, Dinagat Islands. Specifically, it seeks to answer the following questions:

1. What are the gender-sensitive teaching practices employed by Senior High School teachers in promoting inclusivity
and equitable participation among students?

1.1 Use of participatory and collaborative learning strategies
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1.2 Integration of gender perspectives in curriculum and instructional materials

1.3 Promotion of equal opportunities for classroom participation and leadership

1.4 Reflective discussions addressing gender issues and stereotypes

1.5 Administrative support and policies fostering gender equality in the classroom

2. What is the level of students’ awareness and perception of gender equality in the school, particularly in terms of:
2.1 Recognition of gender roles and stereotypes

2.2 Engagement and participation in classroom activities

2.3 Confidence and motivation in academic and extracurricular activities

2.4 Collaboration and respect for peers regardless of gender

3. Is there a significant relationship between the implementation of gender-sensitive teaching practices and students’
awareness, attitudes, and engagement toward gender equality in education?

2. METHODOLOGY

Research Design

This study employed a quantitative descriptive—correlational research design to examine the best practices for
promoting gender equality in education at Sta. Rita National High School, Cagdianao, Dinagat Islands. The
descriptive component aims to determine the gender-sensitive teaching practices implemented by Senior High School
teachers and to assess the level of students’ awareness, attitudes, and engagement toward gender equality. The
correlational component investigates the relationship between the implementation of these teaching practices and
students’ perceptions, attitudes, and participation in the classroom.

This design is appropriate as it allows the systematic collection and analysis of data regarding teachers’ practices and
students’ responses without manipulating variables. It also enables the researcher to determine patterns, trends, and
significant associations between teacher practices and student outcomes, providing insights into effective strategies for
promoting gender equality in the educational setting.

Research Respondents

The respondents of this study consisted of 11 Junior High School teachers and 30 Junior High School students from
Sta. Rita National High School, located in Cagdianao, Dinagat Islands. The teachers included all educators handling
various subjects in the Senior High School program, selected through purposive sampling to ensure that only those
involved in implementing gender-sensitive teaching practices were included. The students were drawn from the Junior
High School population using simple random sampling, allowing for fair representation of different strands and
ensuring that the data reflects the perceptions and experiences of the student body.

This selection of respondents ensures that the study captures both the teaching strategies applied to promote gender
equality and the corresponding impact on students’ awareness, attitudes, and engagement. Only teachers actively
teaching in the Junior High School program and students officially enrolled during the conduct of the study were
included, ensuring that the data accurately represents the current classroom practices and student experiences.

Research Instruments

Data for this study were collected using a researcher-developed questionnaire designed to assess the implementation of
best practices in promoting gender equality in education, as well as students’ perceptions and experiences of gender-
sensitive teaching. The questionnaire was divided into two sections. The first section, intended for teachers, focused
on the extent to which Junior High School educators at Sta. Rita National High School incorporate gender-sensitive
pedagogical practices, including the use of inclusive teaching materials, promotion of equal participation,
encouragement of collaborative activities without gender bias, and strategies to reduce gender stereotypes in the
classroom. The second section, administered to students, measured their awareness, attitudes, and engagement in
gender equality initiatives, including understanding of gender equality concepts, perceived inclusivity of classroom
practices, participation in collaborative learning, and motivation to engage in lessons conducted under gender-sensitive
approaches. All items were rated on a four-point Likert scale (1 = Low, 4 = Very High) to capture the frequency of
teachers’ practices and the level of students’ engagement and awareness. The questionnaire was validated by experts
in education and gender studies to ensure content accuracy, clarity, and relevance, and a pilot test was conducted to
establish reliability, targeting a Cronbach’s alpha of at least 0.80, which indicates high internal consistency.

Data Gathering and Data Analysis

Data were collected after obtaining permission from the administration of Sta. Rita National High School in
Cagdianao, Dinagat Islands, and securing informed consent from all participating teachers and students. Participation
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was voluntary, and confidentiality was strictly maintained. The researcher personally administered the questionnaires
to ensure clear instructions were given, and all responses were complete and accurate.

After collection, the questionnaires were carefully reviewed, coded, and prepared for statistical analysis. Descriptive
statistics, including mean and standard deviation, were used to determine the extent to which gender-sensitive teaching
practices were implemented by Junior High School teachers and the level of students’ awareness, engagement, and
perceptions regarding gender equality in the classroom. Inferential statistics, specifically the Pearson correlation
coefficient, were employed to examine the relationship between teachers’ implementation of gender-sensitive
practices and students’ engagement, awareness, and attitudes toward gender equality. All statistical analyses were
conducted at a 0.05 level of significance. Descriptive results were interpreted according to established educational
research standards, such as Very High, High, Moderate, and Low.

3. RESULTS AND DISCUSSIONS

Extent of Gender-Sensitive Teaching Practices
Table 1: Extent of Gender-Sensitive Practices Implemented by Junior High School Teachers

Indicators Mean SD Interpretation

Use of inclusive teaching materials 427 048 Very High

Promotion of equal participation in class 432 045 Very High
Addressing gender stereotypes in lessons 418 0.50 High

Encouraging critical thinking on gender issues 425 0.46 Very High
Providing equitable opportunities for group work  4.20  0.49 High
Integration of gender topics in curriculum 415 0.1 High

Modeling gender-sensitive behavior 430 0.44 Very High

Overall Mean 424 048 Very High

The overall mean of 4.24 (SD = 0.48) indicates that teachers frequently apply gender-sensitive practices in Junior
High School classrooms, interpreted as Very High. The highest scores were for promoting equal participation (M =
4.32) and modeling gender-sensitive behavior (M = 4.30), showing that teachers actively ensure inclusivity and
fairness in classroom interactions. Slightly lower scores in integrating gender topics (M = 4.15) and addressing
stereotypes (M = 4.18) suggest there is room for improvement in lesson planning and content delivery. These results
align with studies emphasizing the importance of inclusive pedagogy and modeling equitable behavior in education
(Jabbar et al., 2025; Canuto & Espique, 2023).

Level of Students’ Awareness and Engagement in Gender Equality

Table 2: Students’ Awareness, Engagement, and Attitudes toward Gender Equality

Indicators Mean SD Interpretation
Awareness of gender equality concepts 420 051 High
Engagement in gender-sensitive activities 418 053 High

Positive attitude toward equitable participation 425 049  Very High

Critical thinking on gender issues 415 050 High

Respect for diverse perspectives 422 047  VeryHigh
Collaboration with peers regardless of gender 4.18  0.52 High
Overall Mean 420 050 High

The overall mean of 4.20 (SD = 0.50) indicates that students demonstrate high awareness and engagement regarding
gender equality. The strongest aspects are their positive attitude toward equitable participation (M = 4.25) and respect
for diverse perspectives (M = 4.22). Lower scores in engagement and critical thinking suggest that while students are
aware of gender equality principles, further teacher-guided activities could enhance deeper understanding and
application. These results are consistent with literature that links teacher modeling of inclusive practices to improved
student attitudes and awareness of gender issues (Ahmed et al., 2025; Egamberdiyeva, 2025).
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Relationship Between Teachers’ Practices and Students’ Outcomes
Table 3: Correlation Between Teachers’ Gender-Sensitive Practices and Students’ Awareness and Engagement

r- p-

Variables Interpretation
value  value
Teachers’ Gender-Sensitive Practices <> Students’ Significant Positive
0.71 0.001 . .
Awareness & Engagement Relationship

The Pearson correlation coefficient (r = 0.71, p = 0.001) indicates a strong, positive, and statistically significant
relationship between the extent of teachers’ gender-sensitive practices and students’ awareness, engagement, and
attitudes toward gender equality. This implies that as teachers increasingly implement inclusive and equitable teaching
strategies, students’ understanding and participation in gender-sensitive activities improve. The significant p-value
(<0.05) confirms that this relationship is unlikely to be due to chance, highlighting the importance of modeling best
practices in promoting gender equality in education. These findings are consistent with previous research emphasizing
the role of teacher practices in shaping student attitudes and engagement (Rodriguez et al., 2025; Jabbar et al., 2025).

4. CONCLUSION

The findings of this study demonstrate that the implementation of gender-sensitive teaching practices at Sta. Rita
National High School, Cagdianao, Dinagat Islands, significantly contributes to promoting gender equality in
education. Junior High School teachers consistently employ inclusive pedagogical strategies, such as promoting equal
participation, modeling gender-sensitive behavior, integrating gender perspectives in lessons, and encouraging critical
thinking on gender issues. These practices were rated as high to very high, reflecting the teachers’ commitment to
fostering equitable classroom environments.

Similarly, students exhibited high levels of awareness, engagement, and positive attitudes toward gender equality.
They demonstrated understanding of gender concepts, respect for diverse perspectives, and equitable collaboration
with peers, with the strongest outcomes observed in attitudes toward participation and inclusivity. The correlation
analysis confirmed a strong, positive, and significant relationship between teachers’ gender-sensitive practices and
students’ awareness, engagement, and attitudes, indicating that students’ perceptions and participation improve as
inclusive teaching strategies are implemented more extensively.

Overall, the study underscores the importance of systematic gender-sensitive pedagogical approaches in shaping
students’ understanding, engagement, and attitudes toward gender equality. It highlights that best practices in
education—such as participatory learning, equitable classroom management, and integration of gender perspectives—
not only foster inclusivity but also enhance students’ confidence, critical thinking, and collaboration skills. The results
reinforce existing literature on the critical role of teacher practices and administrative support in achieving gender
equality in the educational context (Jabbar et al., 2025; Rodriguez et al., 2025; Canuto & Espique, 2023).

In conclusion, promoting gender equality in Junior High School settings requires intentional, reflective, and sustained
efforts from educators and institutions alike. When teachers apply best practices in gender-sensitive instruction,
students are better equipped to understand, respect, and act upon principles of equity, thereby contributing to a more
inclusive and socially responsible learning environment.

ACKNOWLEDGEMENTS

The researcher sincerely thanks Dr. Emmylou A. Borja, professor of EDUC 201: Philosophical and Sociocultural
Perspectives in Education, for her valuable guidance, constant support, and encouragement throughout this study.
Appreciation is also extended to the administrators, faculty, and students of Surigao del Norte State University — Main
Campus for their cooperation and participation, which greatly contributed to the successful completion of this
research. The researcher is likewise grateful to family, loved ones, and friends for their unwavering support and
encouragement. Above all, heartfelt thanks are offered to God Almighty for His guidance, strength, and blessings
throughout this academic journey.

5. REFERENCES

[1]  Alam, M. J., Ogawa, K., Basharat, L., & Ahsan, A. H. M. (2025). Significance of quality higher education in
the advancement of gender equality: the case of Bangladesh. Journal of Applied Research in Higher Education,
17(1), 23-35.

[2] Ahmed, S. T., Shaikh, N., & Yagoob, N. (2025). Bridging the Gender Gap in Education: Lessons from
Developing Nations. ACADEMIA International Journal for Social Sciences, 4(1), 245-261.

[3] Azimjanov, N. (2025). ENSURING GENDER EQUALITY IN HIGHER EDUCATION: YOUTH

@ International Journal Of Progressive Research In Engineering Management And Science 111



INTERNATIONAL JOURNAL OF PROGRESSIVE e-1SSN :
[TPREMS RESEARCH IN ENGINEERING MANAGEMENT 2583-1062
\I@

AND SCIENCE (IJPREMYS) Impact
WWW.ijprems.com (Int Peer Reviewed Journal) Factor :
editor@ijprems.com Vol. 06, Issue 01, January 2026, pp : 108-112 7.001

INITIATIVES AND ROLES IN GENDER EQUALITY. IMRAS, 8(4), 270-278.

[4] Anariba, S. E. B., Sanders, A., & Canty, S. W. (2025). Promoting gender equity in marine protected areas: A
self-assessment tool. Marine Policy, 173, 106526.

[5] Canuto, P. P., & Espique, F. (2023). Gender equality in science classrooms: Examining the implementation of
genderresponsive approach and its impact on science education. International Journal of Learning, Teaching
and Educational Research, 22(6), 10-26803.

[6] Egamberdiyeva, N. (2025). GENDER EQUALITY IN EDUCATION: GLOBAL PERSPECTIVES AND
BEST PRACTICES. Mental Enlightenment Scientific-Methodological Journal, 6(01), 48-56.

[7] Garcia-Meca, E., & Martinez-Ferrero, J. (2025). Understanding the role of gender diversity in ESG
misconduct. The moderating effect of gender equality policies. Sustainability Accounting, Management and
Policy Journal, 16(3), 816-844.

[8] Gul, S, Fatima, B., & Akhtar, N. (2025). Gender Equality in Education: Addressing Structural Barriers and
Social Norms Asian Context. The Critical Review of Social Sciences Studies, 3(1), 2839-2854.

[91 Harden-Wolfson, E., & Shakirova, L. (2025). Current and Emerging Issues in Gender Equality in Education:
What Does the Data Tell Us?. In Gender and education in central Asia (pp. 47-75). Cham: Springer Nature
Switzerland.

[10] JABBAR, S. A., Barkati, M. G., & Tabish, M. (2025). The Gender-Sensitive Pedagogy: Tools for Promoting
Inclusivity in the Classroom. Diversitas Journal, 10(2).

[11] Kataeva, Z., Durrani, N., Rakhimzhanova, A., & Shakirova, S. (2025). Higher education leadership agency in
mainstreaming gender equality: Insights from universities in Kazakhstan. Gender, Work & Organization.

[12] Leproni, R., & Azara, L. (2025). “Women Must Not Be Left Behind”: The UNESCO Path Towards Women's
Empowerment. In Scars of War: Migration, Security and Sustainable Future (pp. 21-46). Emerald Publishing
Limited.

[13] Rafiah, J. A. (2025, June). UNBIASED EDUCATION: ACHIEVING GENDER EQUALITY IN LEARNING
SYSTEMS. In Proceeding of International Conference on Islamic Education and Science Development (Vol. 3,
No. 1, pp. 401-409).

[14] Rgquibi, H., Tijania, K., & Taleme, N. (2025, April). Assessing teacher competence in gender equality in the
Moroccan educational context. In Frontiers in Education (Vol. 10, p. 1483905). Frontiers Media SA.

[15] Rodriguez, D., Allawey, F. K., Belarde, S., Soriano, R., Carag, E., & Caban, R. (2025). Integrating gender and
cultural perspectives in pedagogy: A study of transformative teaching practices in Philippine higher education
institutions. International Journal on Culture, History, and Religion, 7(S12), 624-642.

[16] Saraoru, A. R. How Do Teacher Education Policies Address Gender Equity? Examining Global Discourses and
Local Allocations in the United Arab Emirates. In Exploring Gender in Education in Arabian Gulf Countries
(pp. 58-75). Routledge.

[17] Tagaza, R., & Manalansan, D. (2025). Teaching gender and culture: A historical and pedagogical inquiry into
gender and development in Philippine education. International Journal on Culture, History, and Religion,
7(Sl12), 482-496.

[18] Talib-Bauda, N. B., Shaik, A. S., & Mohamad, H. A. (2025). The Integration of Gender and Development
Principles in Gender-Responsive Basic Education, Philippines. International Journal of Innovative Science and
Research Technology, 10(7), 3212-3232.

[19] Tejada, R. G. (2025). Promoting gender equality in education through effective administrative support.
Discover Sustainability, 6(1), 1428.

[20] Tuki, D. (2025). Examining the effect of gender, education and religion on attitudes toward gender equality in
Nigeria. Politics, Groups, and Identities, 13(1), 1-27.

[21] Volodzkiene, L. (2025). Gender equality. In Societal Challenges and Opportunities of Low-Carbon Energy
Transformations (pp. 139-190). CRC Press.

[22] Yilmaz Findik, L. (2025). Gender equality in Tiirkiye: A critical analysis and action plan for schools. European
Journal of Sustainable Development Research, 9(4).

@ International Journal Of Progressive Research In Engineering Management And Science 112



