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ABSTRACT

This study explored the lived experiences of veteran Grade 1 teachers in navigating the demands of 21st-century
education and implementing the MATATAG curriculum in Districts 1 to 10 of the Surigao City Division. Employing
a phenomenological research design, the study utilized Colaizzi’s (1978) method of data analysis to uncover
meaningful insights from in-depth, semi-structured interview with seven purposively selected participants.

The findings revealed that these veteran educators faced multifaceted challenges, including navigating technological
transitions, adapting to shifting learner behaviors, and coping with the lack of a supportive educational environment.
From these challenges, ten theme clusters were synthesized into three emergent themes. Despite these difficulties, the
participants demonstrated resilience and adaptability, leading to the emergence of six adaptation clusters unified under
the theme "Empowered and Reflective Teaching." The findings underscore the need to view veteran educators as key
agents of educational continuity and innovation amid curriculum reforms.

The study concluded that veteran Grade 1 teachers are not passive recipients of educational change; rather, they
actively engage in reflective practice, peer collaboration, and professional growth. Their ability to adapt highlights the
critical importance of recognizing their contributions and providing sustained institutional support.

Recommendations were made for school administrators to design targeted professional development, for veteran
teachers to document and share adaptive practices, and for schools to foster inclusive, learner-centered environments.
Parents and communities are encouraged to engage actively with schools, while future researchers are urged to further
investigate veteran teachers’ experiences across grade levels and contexts.

Keywords: Veteran Teachers, MATATAG Curriculum, 21st-Century Education, Phenomenology, Coping
Adaptations, Reflective Practice.

1. INTRODUCTION

This study explored the experiences of veteran teachers as they navigated the challenges of teaching early-grade
learners in the 21st-century classroom. It focused on how they adapted to evolving instructional demands, particularly
the integration of digital tools and modern teaching strategies, while maintaining their commitment to quality
education.

Veteran teachers are widely acknowledged for their classroom management skills, instructional expertise, and positive
impact on student achievement (Hagger & Mclntyre, 2020; Ewetan & Ewetan, 2018; Adadu, 2017). They also play a
critical role in strengthening education systems (Bamidele & Adekola, as cited by Owolabi, 2017).

However, studies have noted challenges these educators face in adapting to modern teaching contexts. Sims (2017)
highlighted their limited digital proficiency, while Darling-Hammond (2019) and Drago-Severson & Blum-DeStefano
(2018) emphasized the inadequacy of traditional professional development in meeting their evolving needs.

Despite their proven impact, few studies have explored the lived experiences of veteran teachers, especially those
teaching early-grade learners. Most research remains quantitative and generalized, with limited focus on localized
contexts such as the Division of Surigao City.

To fill this gap, this qualitative study investigated the experiences of veteran teachers in Surigao City, focusing on
their challenges, strategies for digital integration, and efforts to balance traditional and modern practices. The findings
aim to inform more responsive professional development and support systems tailored to the needs of veteran
educators.

2. METHODOLOGY

This chapter presents the research design, research environment, respondents, research instrument, ethics and
gathering procedure, and data analysis.
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a. Research Design

The study employed a qualitative research design, specifically utilizing Colaizzi’s Descriptive Phenomenological
Approach (1978), guided by a Grand Tour Question. This approach was particularly appropriate for understanding the
experiences of veteran Grade 1 teachers as they navigated the challenges and transitions brought by 21st-century
educational demands and the implementation of the MATATAG curriculum.

Following Colaizzi’s rigorous and systematic process, the study focused on identifying significant statements,
formulating meanings, clustering and organizing themes to reveal the essence of the informants’ experiences. The
method allowed for a structured yet flexible inquiry into how these seasoned educators made sense of and responded
to curriculum reforms.

b. Research Environment

This study was conducted within Districts 1 to 10 of the Surigao City Division, which is under Region XIII (Caraga
Region) in the Philippines. Surigao City, the provincial capital of Surigao del Norte, is a highly urbanized area known
for its blend of cultural heritage, economic activity, and commitment to educational development. It serves as a
regional hub for education and governance and is home to a diverse population, including various indigenous and
migrant communities.

Surigao City Division supervises a wide network of public elementary and secondary schools, catering to learners
from various socio-economic and cultural backgrounds. Districts 1 to 10 include schools located in both urban
barangays and semi-rural communities, offering a broad perspective on the teaching and learning conditions in the
area. These schools vary in size and resources, yet they are unified by their commitment to delivering basic education
under the standards of the Department of Education (DepEd).

This locale was purposefully chosen for two key reasons: First, it is the researcher’s area of residence, which allowed
for easier access, familiarity with the context, and more meaningful engagement with participants. Second,
understanding the dynamic challenges and adaptive strategies of veteran teachers in Surigao City is particularly
relevant in light of recent national educational reforms.

The selected schools were all public elementary institutions where veteran Grade 1 teachers—defined in the study as
those with at least ten years of teaching experience—were actively teaching. These schools were in the process of
implementing the MATATAG curriculum, a major reform initiative aimed at strengthening foundational learning in
early grades. The locale provided an ideal environment to capture the real-time experiences of seasoned educators as
they navigated curriculum changes, technological integration, classroom management in increasingly diverse settings,
and the broader demands of 21st-century education.

Through this setting, the study was able to draw rich, contextually grounded insights into how veteran teachers
respond to change while sustaining quality teaching practices in early-grade education.

c. Ethics and Data Gathering Procedure

To ensure the collection of relevant and meaningful data, the researcher followed a series of systematic and ethically
grounded steps. Each phase of the data gathering process was guided by professional standards to protect participants’
rights and uphold the integrity of the research.

First, the researcher formulated a Grand Tour Question aligned with the central phenomenon under investigation. This
question was presented to a panel of experts for critique and validation. Their feedback was thoroughly considered and
incorporated to improve the clarity and relevance of the question.

Next, the researcher secured an endorsement letter from the Dean of the Graduate School. This document served as
official recognition of the academic nature of the study and granted authority to initiate formal communications with
local education officials.

Then, a formal request letter was submitted to the Office of the Schools Division Superintendent of Surigao City. The
letter sought approval to conduct the study in selected central public elementary schools across Districts 1 to 10.

Afterward, the researcher obtained consent from school administrators within the approved districts. Upon receiving
administrative approval, veteran Grade 1 teachers with 5 to 10 years of teaching experience were identified as the
primary participants.

Following this, the selected teachers were personally contacted and briefed about the study’s objectives, scope, and
ethical safeguards. Informed consent forms were provided, emphasizing that participation was entirely voluntary and
that participants could withdraw at any point without consequence.
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Subsequently, individual interviews were conducted with each participant, guided by the validated Grand Tour
Question: “Tell me about the challenges you encountered in adapting to the demands of 2 1st-century education and in
implementing the MATATAG curriculum, as well as the strategies you employed to overcome these challenges.”
Each interview lasted up to one (1) hour and was audio-recorded with the participants’ consent to ensure accuracy in
data collection.

After the interviews, all recordings were personally transcribed by the researcher. Participants were assigned codes
(T1 to T7) to maintain confidentiality.

Finally, the study culminated in a comprehensive report, which was shared with university officials, participants, and
relevant stakeholders. Indeed, throughout the research process, confidentiality, voluntary participation, and ethical
integrity were strictly upheld.

Informants Researcher

Recorded One-on-one Interview
(Grand Tour Question)

|

Narrative Data Collection

\ J
Descriptive Phenomenology

l

Experiences of Grade 1 Veteran Teachers
|

l

FINDINGS

Figure 1: Flow of the Study
3. RESULTS AND DISCUSSION

This chapter presents the findings and discussion of the study. The results of the analysis provided meaningful insights
about the challenges experienced by veteran Grade 1 teachers in adapting to the demands of 21st-century education
and in implementing the MATATAG curriculum. Additionally, the adaptation they employed to address these
challenges were also explored. These findings were synthesized through a thematic map of the informants’
experiences.

The analysis of the data gathered from the informants followed Colaizzi's (1978) Strategy in Phenomenological Data
Analysis. All the transcriptions of the participants were read repeatedly and thoroughly by the researchers to obtain a
full understanding of the informants' revelations during the data gathering procedure.

Significant statements were extracted from the interview transcripts regarding the desired research phenomenon.
Meanings were then formulated from the identified significant statements. Each underlying meaning was coded in one
category as they reflect an exhaustive description.

Similarly, the researcher compared the formulated meanings with the original meanings maintaining the consistency of
descriptions. The whole statements and their meanings were checked by an expert researcher who found the process is
correct and the meanings are consistent.

The Tables below provides how significant statements were converted into formulated meanings.
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Challenges Experienced by Veteran Grade 1 Teachers in the demands of 21% Century Education and in the

Implementation of MATATAG Curriculum.

Table 1 presents the various challenges experienced by veteran grade 1 teachers in adapting to the demands of 21st

century education and in implementing the MATATAG curriculum.

Table 1: Challenges Experienced by Veteran Grade 1 Teachers in Adapting to the demands of 21* Century Education
and in Implementing the MATATAG Curriculum

Significant Statements Formulated Meanings

“An pag gamit nan ICT sa klasrum kay grabi ka
importante gajud kay makatabang man sa makabag o
na panahon.”

The informant recognized the importance of ICT
integration in adapting to the demands of 21st-

. . . century education.
(he use of ICT in the classroom is very important

because it helps in this modern era.)
“Lisod gajud ini sa ako kay inin edaran na

kita...sunod kinahanglan gajud nako tun-an.” The informant found it challenging to adapt to new
technologies due to age but acknowledge the need for
(This is really difficult for me because we are already continuous learning.

old... still, I need to study it.)

“Sa taglaong pa nako inin pag study o pagkat-on nan
pag gamit nan ICT sa eskuylahan makatabang sab
hinoon sa kalisod nan ato pagpanudlo..pero amo lagi
kinahanglan isab nan oras.”

The informant recognized the benefits of learning

. . ICT but struggle to balance time and workload.
(I thought learning ICT in school was unnecessary, g9

but I realized it helps ease the teaching process...

however, it still requires time.)

“Kalisod e apply inin online learning sa kuman na
panahon,kahamok inin ato trabahuon na himounon sa
bayay..iton pay internet na arang ka hinay, isa iton sa

ako na encounter na malisod isip dugay na maistra

wayay karajaw kahibayo iton IT.” The informant expressed that limited IT skills hinder
from fully implementing online learning.

(It’s difficult to apply online learning nowadays. ..
one challenge | face as a long-time teacher is my
limited knowledge in IT.)

“An dili pagkahibayo iton online learning an babag sa
pagklasse, dili tukma sa mga bata kay dili
magkasinabot”

The informant perceived that online learning creates a
disconnect between instruction and student

(Lack of knowledge in online learning becomes a .
comprehension.

barrier in teaching; it doesn’t suit the learners as they
don’t understand it well.)
“An kalisod isab sa mga bata kay waya sila maanad
iton na klase na pangiskuyla lagi an ila palibot nan

naandan kaysa sa eskuylahan.” The informant said that pupil’s unfamiliarity with
digital or remote learning contributes to the
(It’s also difficult for the children because they are challenge.
not used to this kind of schooling.)
“Mabuang gajud ako”

The informant experienced high levels of stress and
(I feel like I’'m going crazy.) frustration in adjusting to modern demands.
“Naglisod ako pagkasabot sa mga kabag-ohan.”
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(I had difficulty understanding the changes.)

The informant struggled to cope with rapid changes
in the education system.

“An mga batan-on kuman bagan kalisod tudloan,
gusto nila ihungit na sa ila an tanan rakan,ugsa hanap
gajud ta medyos o paagi para sila makasabot.”

(Today’s youth are difficult to teach... so we need to
find ways or strategies for them to understand.)

The informant admitted that he/she must constantly
innovate teaching strategies to address diverse student
needs.

“Jaon pay an mga bata kuman grabi na ka panga
agresibo, sunod dili na halos mamati. Ugsa
kinahanglan gajud maglig-on maghanap nan paagi
dakan mamati gajud sila.”

(Students today tend to be more aggressive and less
attentive.)

The informant shared that shifting student behavior
requires stronger classroom management and
engagement techniques.

“Ugsa magkinahanglan gajud na mag innovate para
mas mo engage sila sa klase.”

(So we really need to innovate to keep them engaged
in class.)

The informant acknowledged that innovation is
essential to sustain student engagement.

“Bagan nakita ko gajud na kinahanglan kuman
hanapan nan paagi kon hain sila hiyang or unoy ila
mas kinahanglan makat-onan.”

(Innovation is essential to sustain student
engagement.)

The informant said that teachers must adapt
instruction to cater to students' preferred learning
styles.

“Inday lamang kon nadaya raba lamang sa mga batan-
on or siguro tungod sa panahon, pero tungod sa
internet nagtinabagay an mga maistra.”

(Perhaps it's because of the new generation or the
times, but the internet has helped teachers
collaborate.)

The informant said that despite challenges, digital
platforms promote teacher collaboration.

“Swerte ra sab kinta ako na makahibayo-hobayo
gamay sa technology, sunod jaoy sab mo tabang
sanan mag guide sa ako kon magkalisod na.”

(I’'m lucky to know a bit about technology, and I also
get help from others when | struggle.)

The informant said that peer support and existing tech
literacy ease the adjustment.

“Naka testing sab ko pag gamit iton mga bag-0 na
pamaagi sa technology sunod e share sab nako an ako
nahibayoan sa iban.”

(I’ve also tried using new technology methods and
shared what I’ve learned with others.)

The informant said that teachers share their learning
experiences to support peers in adopting technology.

“Pero amo lagi sa ako edad lisod na makakat-on.”

(But at my age, it’s still hard to learn.)

The informant said that age-related learning barriers
persist.

“Sa kuman na panahon, naningkamot sab an
eskuylahan na makapadajon paghatag nan sakto na
learning materials.”

(Nowadays, the school is also doing its best to

The informant said that institutional support is vital in
enabling effective teaching and learning.
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provide adequate learning materials.)

“Kami sab nua mga Grade 1 teachers iban sa amo
school heads assure na jaoy sakto na magamit an mga
bata na leaning resources,pero amo lagi mangajo
gihapon nan supplemental materials like TV
sets,laptop sanan LCDs.”

(We Grade 1 teachers and our school heads ensure
that students have the needed resources, but we still
request more like TV sets, laptops, and LCDs.)

The informant value school support but still faced
lack of supplementary learning resources.

“Isip beterana na na maistra | know gajud na pag jaon
an parents mo involved sa learning nan sure gajud na
mo succeed an bata.”

(As a veteran teacher, | know that when parents are
involved, students are more likely to succeed.)

The informant said that parental involvement strongly
influences student success.

“E maintain gajud pirmi an marajaw na relasyon sa
pamilya labi na komuniskasyon,”

(It’s important to always maintain good relationships
with families, especially communication.)

The informant said that strong school-home
communication enhances learning outcomes.

“An mga ginikanan mo salig gajud sa amo tungod sa
amo kadugay na sunod makita nila an dedekasyon,
tungod jaon na pagsalig mas mo lig-on an amo
pagpanudlo sa mga bata.”

(Parents trust us because of our experience and
dedication, and that trust strengthens our teaching.)

The informant said that trust from parents empowers
teachers and reinforces their commitment.

“Mas makasabot gajud an mga bata kon jaoy maistra
mag tudlosa ila.”

(Pupils understand better when a teacher personally
guides them.)

The informant said that face-to-face teacher presence
is crucial for learner comprehension.

“Hamok an makapasar sanan marajaw an academic
performance kon pirmi magmonitor an maistra sanan
ginikanan.”

(More pupils pass and perform well academically
when both teachers and parents monitor them.)

Clnformant said that consistent monitoring by
teachers and parents enhances academic success.

“An isa gajud ka sikreto amo an pagka flexible sa imo
pagpanudlo.”

(One key secret is being flexible in your teaching.)

The informant said that teaching flexibility is
essential in addressing diverse classroom needs.

“Hibayo kaw mo otro o adjust nan imo pamaagi o
style sa pagpanudlo kon tan aw nimo mas marajaw sa
imo mga bata-ma visual, auditory o kaha kenistetik”

(You need to revise or adjust your teaching style
based on what suits your students—whether visual,
auditory, or kinesthetic.)

The informant said that differentiated instruction
helps meet various learning preferences.

“Kon jaoy bata na dili maka comply nan ija acivity
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einform gajud an parents.” The informant said that teacher-parent collaboration

supports student accountability and progress.
(If a student fails to comply with an activity, the
parents must be informed.)
“An pagpasabot sa imo gusto ipasabot is dili sajon,
ugsa kinahanglan nimo nan translanguaging para mas
masabtan kaw.”

The informant said that employing translanguaging as

(Conveying your message is not easy, so you need to a strategy to facilitate student comprehension.

use translanguaging to ensure understanding.)

“An mga ginikanan mo salig gajud sa amo The informant said that trust from
tungod sa amo kadugay na sunod makita parsnts empowers teachers and reinforces
nila an dedekasyon, tungod Jaon na their commitment.

pagsalig mas mo lig-on an amo pagpanudlo

sa mga kata.”

(Parents trust us because of our
sxperience and dedication, and that
trust strengthens our teaching.)

“Mas makasabot gajud an mga bata kon The informant said that face-to-face

jaoy maistra mag tudlosa ila.” teacher presence i1s crucial for learner
comprehension.

(Pupils understand better when a teacher

personally guides them.)

“Hamok an makapasar sanan marajaw an CInformant =aid that consistent

The findings presented in Table 3 illustrate the multifaceted challenges faced by veteran Grade 1 teachers in adapting
to the demands of 21st-century education and in implementing the MATATAG curriculum.

A prominent concern among informants was the difficulty in adjusting to educational technology. One teacher
remarked, “Lisod gajud ini sa ako kay inin edaran na kita...sunod kinahanglan gajud nako tun-an” (This is really
difficult for me because we are already old... still, I need to study it), acknowledging the need for continuous learning
despite age-related limitations.

Another reflected, “Pero amo lagi sa ako edad lisod na makakat-on” (But at my age, it’s still hard to learn),
underscoring the physical and cognitive barriers many older educators face when confronted with new technologies.

This echoes the findings of Komba (2021), who emphasized that aging educators experience reduced confidence in
technology use, which affects their instructional delivery.

Similarly, Lopez and Aquino (2022) found that professional development programs often overlook the unique needs
of veteran teachers, leading to frustration and decreased motivation to engage in technological innovations.

Despite these challenges, teachers showed awareness of the importance of ICT in modern education. As one stated,
“An pag gamit nan ICT sa klasrum kay grabi ka importante gajud kay makatabang man sa makabag o na panahon”
(The use of ICT in the classroom is very important because it helps in this modern era), reflecting a recognition that
technology is no longer optional but essential.

However, issues such as limited time, insufficient resources, and unreliable internet access emerged as compounding
barriers. “Sa taglaong pa nako... makatabang sab hinoon...pero amo lagi kinahanglan isab nan oras” (I realized it
helps ease the teaching process... however, it still requires time), one teacher noted. Another added, “Hinay an
internet... isa iton sa ako na encounter na malisod isip dugay na maistra” (Slow internet... one of the hard things for
me as a longtime teacher), showing that poor infrastructure limits their ability to implement what they have learned.
Ramos & Tan (2023) supported this in their study, concluding that lack of technological infrastructure and digital tools
in public schools continues to hinder meaningful ICT integration, particularly in primary education.

Furthermore, Guillen (2020) emphasized that access to digital tools must be matched with technical support and time
allocation, especially for teachers with limited digital exposure.

The transition to digital learning also created a disconnect between instruction and student comprehension. One
teacher shared, “An dili pagkahibayo iton online learning an babag sa pagklasse” (Lack of knowledge in online
learning becomes a barrier in teaching), while another said, “Waya sila maanad iton na klase na pangiskuyla” (The
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children are not used to this kind of schooling), pointing to the fact that both students and teachers were navigating an
unfamiliar learning environment. This dual struggle further stressed the need for support systems for both ends of the
teaching-learning spectrum.

In addition to technological constraints, student behavior was also a major concern. Informants reported difficulties
with learners' discipline, attention span, and expectations. As one described, “Jaon pay an mga bata kuman grabi na ka
panga agresibo, sunod dili na halos mamati” (Students today tend to be more aggressive and less attentive), indicating
a significant shift in classroom dynamics. The statement, “Gusto nila ihungit na sa ila an tanan rakan” (They want
everything spoon-fed), revealed a perceived decline in learner initiative.

To address this, teachers emphasized the need for constant innovation, flexibility, and adaptation. “Ugsa
magkinahanglan gajud na mag innovate para mas mo engage sila sa klase” (We really need to innovate to keep them
engaged), one said, which resonates with Chang & Tan (2023), who emphasized that contemporary learners respond
better to flexible, interactive, and multimodal instruction that considers their diverse learning styles.

Some veteran teachers shared that collaboration and peer support helped them cope. One shared, “Naka testing sab ko
pag gamit iton mga bag-o na pamaagi...e share sab nako an ako nahibayoan sa iban” (I’ve tried using new methods
and shared what I’ve learned with others).

This aligns with Delgado & Bautista (2024), who noted that peer mentoring among veteran teachers enhances
confidence and fosters professional resilience in the face of innovation.

Informants also recognized that digital platforms facilitated collaboration: “Tungod sa internet nagtinabagay an mga
maistra” (Because of the internet, teachers collaborated), pointing to a shift in mindset brought about by necessity.

Parental involvement and school support were also highlighted as essential. “Isip beterana na na maistra...pag jaon an
parents mo involved...mo succeed an bata” (When parents are involved, students are more likely to succeed), affirmed
one teacher, stressing the impact of home—school partnerships.

Likewise, “An mga ginikanan mo salig gajud sa amo...mas mo lig-on an amo pagpanudlo” (Parents trust us... and
that strengthens our teaching), shows how trust built over years of teaching strengthens teaching efficacy and morale.

These insights support Zhao & Gonzalez (2020), who emphasized that learner success improves when teacher-parent
collaboration is strong and consistent, especially in early grade levels.

Finally, informants stressed the need for flexibility and differentiated instruction. “Hibayo kaw mo otro o adjust nan
imo pamaagi...visual, auditory o kaha kenistetik” (You need to adjust your teaching style depending on whether
students are visual, auditory, or kinesthetic learners), said one teacher. This reinforces what Perez & Roldan (2025)
assert: that learner-centered approaches, when implemented with flexibility, are crucial in inclusive primary education.

The statements identified as significant from the interview transcripts clearly reflected the rich and varied experiences
of veteran Grade 1 teachers as they faced the challenges of adapting to 21st-century education and the implementation
of the MATATAG curriculum.

The informants’ responses revealed how these challenges influenced their instructional practices, decision-making,
classroom engagement strategies, and professional outlook. Their lived experiences, ranging from technological
difficulties and behavioral issues among learners to institutional limitations—shaped their perspectives on teaching,
their resilience in overcoming obstacles, and their dedication to continuously improve despite constraints.

To further synthesize the insights drawn from the significant statements and formulated meanings, related ideas were
grouped into theme clusters that reflected recurring patterns in the participants' responses. These clusters were
carefully examined to generate broader emergent themes that captured the core dimensions of the veteran teachers’
experiences.

After reaching consensus on all formulated meanings, categories were created to represent distinct aspects of their
shared narratives. Each cluster was coded to reflect a specific dimension of the challenges and coping strategies
identified.

The clusters were then reviewed, refined, and validated with the guidance of a qualitative research expert to ensure
thematic accuracy and coherence. This rigorous process resulted in ten (10) theme clusters, which were further
consolidated into four (4) overarching emergent themes.

Table 2 below presents the step-by-step process of theme construction, providing a clear framework for understanding
the complex yet meaningful experiences of veteran Grade 1 teachers as they navigated educational change.
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Table 2: The Construction of Emergent Themes from Different Clusters of Themes and Formulated Meanings on the

Challenges Experienced by Veteran Grade 1 Teachers in Adapting to the demands of 21st Century Education and in
Implementing the MATATAG Curriculum

Theme Clusters

Formulated Meanings Emergent Theme

Veteran teachers find it difficult to learn new
technologies due to age.
Limited IT skills hinder implementation of online

learning.
¢ Rapid changes in education create confusion and .
stress Struggles with
' Technological Adaptation

Teachers experience frustration and anxiety in
adjusting to modern demands.
Age-related learning barriers persist despite
willingness to adapt.

Teachers recognize the vital role of ICT in 21st-
century education.
ICT enhances teaching efficiency and relevance in
the modern classroom.
Learning and integrating ICT, although difficult, is
perceived as helpful.

Realization of ICT’s
Importance in Teaching

Teachers struggle with balancing time for ICT
training with teaching duties. Navigating
Lack of supplementary learning materials (e.g., Time and Resource Technological
laptops, TVs, LCDs) hinders full integration. Constraints in Technology | Transitions in 21st-
Schools are trying to provide materials but gaps Use Century Education
remain.

e Pupils today are more aggressive and less attentive.

Teachers need stronger classroom management
strategies.
Pupils expect spoon-fed learning and resist

Behavioral Challenges

[ ]
traditional methods. Among Pupils
e Flexibility in teaching is key to student success.
e Teachers must adapt methods to students’ preferred
learning styles (visual, auditory, kinesthetic). .

. g y ( . Y . ) Need for Flexible and

e Continuous innovation is needed to sustain student . . .
Differentiated Instruction

engagement.

Face-to-face instruction enhances comprehension. Shifting Learner
Value of Face-to-Face and Behavior and

Personalized guidance is critical in foundational
learning. Personalized Teaching Instructional
Demands

e Peer collaboration helps teachers cope with

technological challenges. | . ;
o Teachers share knowledge to assist others in mpor_ance 0
. . Collaboration and Peer
adapting to new strategies.
Support

e Parental support positively influences student
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success.
e Strong teacher-parent communication fosters trust Parental Involvement and
and effective learning. Trust
e Informing parents about student performance Building a
ensures accountability. Supportive
Educational

e Schools strive to provide adequate learning
resources.
e School heads and administrators play a role in
resource assurance.

Environment
Institutional Efforts and
Leadership Support

e Teachers use translanguaging to make instruction

clearer. -
. L . Bridging
e Effective communication is a challenge and requires Language and .
. . . Communication for
strategic language use. Comprehension Strategies

Better Understanding

As shown in Table 4, the process of clustering formulated meanings led to the emergence of key themes that
encapsulate the challenges experienced by veteran Grade 1 teachers. These emergent themes provide a structured lens
through which their struggles in adapting to 21st-century education and implementing the MATATAG curriculum can
be better understood. The following section delves into each of these emerging themes, unpacking the specific
challenges that surfaced from their experiences and highlighting the contextual factors that contribute to these
difficulties.

Navigating Technological Transitions in 21st-Century Education

Veteran teachers expressed significant difficulties in adapting to new technologies, citing age-related barriers and
limited IT competencies. One informant admitted, “Lisod gajud ini sa ako kay inin edaran na kita...sunod kinahanglan
gajud nako tun-an.” ("This is really difficult for me because of my age... but I still need to learn it"), revealing the
psychological and practical hurdles in embracing ICT. They also reported frustration over the fast-paced educational
reforms, noting, “Naglisod ako pagkasabot sa mga kabag-ohan.” ("I struggled to understand the changes."), pointing to
the emotional toll and steep learning curve in digital teaching.

Despite this, many acknowledged ICT's potential. One shared, “An pag gamit nan ICT sa klasrum kay grabi ka
importante gajud. ("Using ICT in the classroom is really very important.”), signifying a realization of ICT’s value.
However, time constraints and lack of resources were pressing concerns. Teachers struggled to find time for tech
training while balancing classroom demands and highlighted the lack of devices like LCDs and laptops.

Wahyuningsih et al. (2021) affirm that while ICT increases pedagogical effectiveness, its success depends on teachers’
professional readiness and institutional support.

Similarly, Syaha and Harsono (2020) observed that older teachers are less inclined to adopt complex software,
preferring tools they are familiar with like PowerPoint.

Shifting Learners’ Behavior and Instructional Demands

Teachers also dealt with behavioral issues among students, describing them as “grabi na ka panga agresibo” ("they’ve
become extremely aggressive and difficult to manage in class.”) The informants emphasized the importance of
flexibility and differentiated instruction: “Hibayo kaw mo otro o adjust nan imo pamaagi o style sa pagpanudlo...”
("You really need to change or adjust your methods or teaching style...")

This supports Shorey et al. (2021), who found that Generation Z learners require instructional approaches aligned with
their digital, social, and emotional contexts.

Another veteran teacher remarked, “Ugsa magkinahanglan gajud na mag innovate para mas mo engage sila sa klase,”
("Nowadays, you really need to innovate to keep them engaged in class"), revealing that sustaining engagement
requires constant creativity.

Informants found that face-to-face teaching remained essential, especially for foundational learners, as noted: “Mas
makasabot gajud an mga bata kon jaoy maistra mag tudlosa ila.” ("Children understand better when a teacher is
physically present to guide them.").

Building a Supportive Educational Environment

Collaboration among peers was instrumental in overcoming technological challenges. Teachers said they often relied
on colleagues for help and shared what they had learned: “Naka testing sab ko pag gamit iton mga bag-0 na pamaagi
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sa technology sunod e share sab nako an ako nahibayoan sa iban.” ("l also got to try new technology methods and then
shared what I learned with others."), This reflects Khasawneh’s (2021) assertion that teacher collaboration enhances
problem-solving in digital instruction.

Parental involvement also emerged as a cornerstone of learner success. One teacher noted, “Pag jaon an parents mo
involved sa learning nan sure gajud na mo succeed an bata.” ("When parents are involved in the child’s learning, the
child is more likely to succeed."), they valued open communication and trust with families, fostering accountability
and better performance. Guiaselon et al. (2022) emphasized that bridging school-home gaps is critical in addressing
learning loss, particularly in early-grade levels.

Moreover, teachers acknowledged their school administrators’ efforts to provide materials but emphasized the
continued need for support: “Amo lagi mangajo gihapon nan supplemental materials like TV sets, laptop sanan
LCDs.” ("We still need to request supplemental materials like TV sets, laptops, and LCDs."), Choppin et al. (2022)
echoed this, suggesting that well-designed instructional materials aligned with curriculum goals are essential in
managing the demands of curriculum reforms like MATATAG.

In conclusion, veteran Grade 1 teachers showed resilience and adaptability amid rapid educational changes. Their
experiences revealed how technology, learner behavior, and support systems shaped their classroom realities. These
findings highlight the need for ongoing professional development, collaboration, and institutional support to help them
succeed in 21st-century teaching.

Navigating
Technological
Transitions in 21st-
Century Education

Challenges Experienced by Veteran Grade 1
Teachers in Adapting to the demands of 21st
Century Education and in Immplementing the
MATATAG Curriculum

Building a

Supportive Shifting Learners’
Educational Behavior and
Environment Instructional

Demands

Figure 2: Thematic Map on the Challenges Experienced by Veteran Grade 1 Teachers in Adapting to the demands of
21st Century Education and in Implementing the MATATAG Curriculum

Building upon the thematic structure that emerged from the data, it is important to delve deeper into how these themes

concretely manifest in the everyday experiences of veteran Grade 1 teachers. While the previous section outlined the

key challenges they faced, the focus now shifts to how these educators responded and adapted to such demands.

Adaptation of Veteran Grade 1 Teachers in Response to the Challenges of 21st Century Education and the

Implementation of MATATAG Curriculum.

Table 3 presents the adaptations employed by veteran Grade 1 teachers in response to the challenges of 21st-century

education and the implementation of the MATATAG curriculum.
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Table 3: Adaptation of Veteran Grade 1 Teachers in Response to the Challenges of 21* Century Education and the
Implementation of MATATAG Curriculum.

Significant Statements Formulated Meanings
“Oo oy, need gajud mag adjust para maka sabay
sanan survive, sa kalse nan mga bata kuman? Grabi
ka lisod, pero amo lagi fulfilling sab pag maka adapt
nakaw.”

The informant said that he/she experienced difficulty
(Yes, we really need to adjust to keep up and survive but find fulfillment in adapting to new demands.

in the class with students nowadays. It’s extremely
difficult, but it's fulfilling once we can adapt.)

“Normal raman gajud jaon ato bation na dili
komportable labi na kon jaoy ginikanan na dili mo

tabang sa ila batakon jaoy mga problema.”
The informant said that lack of parental support

(It’s really normal to feel uncomfortable, especially causes emotional strain for teachers.
when parents don’t help their children who already
have problems.)

“Naka experience sab ako nan kalisod sa ako pag

djust sa lisod na sit . .
acyust sa l1sod na sitwasyon The informant said that as teachers he/she undergoes

. . L ersonal struggles in adapting to changes.
(“I also experienced difficulties in adjusting to a P g9 pting g

tough situation.)

“Kon jaon na tanan sa suyod nan classroom dili gajud

tanan imo ma atiman.”
It’s hard to attend to every student’s need

L simultaneously.
(When everyone is inside the classroom, you really y

can’t attend to all of them at once.)

“Pero kay jaoy naman ila routine, sunod naanad

naman sila so makaya na.”
The informant said that established routines help

(But since they already have their routine, they students and ease teacher workload.
eventually got used to it, so it becomes manageable.)
“Bisan kon nagkalisod na, pero makaya raman sab sa

oras.”

The informant said that persistence allows teachers to

E hen it's difficult, it’s still 1 . e
(Even when it's difficult, it’s still manageable over overcome teaching difficulties.

time.)

“0o jaoy gajud sharing nan feelings sa parents aboan

na sa struugle nan ila bata sa academic performance.” . . . .
& P The informant said that teachers communicate with

arents to address academic concerns.
(Yes, there’s really a sharing of feelings with parents, P

especially about their child’s academic struggles.)
“Maghisgot gajud an mga maistra sa mga ginikanan
nan problema sa homeroom meeting sa ila mga bata
aboan na kon bagsakonon jaon na bata.”

The informant said that homeroom meetings are used

. . . to address learning issues.
(Teachers really discuss problems with parents during g

homeroom meetings, especially if their child is at risk
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of failing.)

“Sa panahon nan mag grupo kami, maghisgot kami
nan mga solusyon sa mga problema na amo na
agihan, mag share sab nan mga strategies.”

(When we’re grouped, we talk about solutions to
problems we’ve encountered and share strategies.)

The informant said that peer discussions allow
teachers to share problems and strategies.

“Makalujahay gajud kon jaoy bata na dili makabasa,
abo na kuman kay makita na sa mga reports nan
SMEA, kon jaoy meeting.”

(It’s heartbreaking when a child can’t read, especially
now that it shows in SMEA reports during meetings.)

The informant said that teachers feel emotional
distress about students’ reading struggles.

“Jaon mga collaboratove meeting dako sab jaon na
tabang sa ako kay maka bati man ako sa mga kaiban
nan ila mga strategies and techniques sa pagpanudlo.”

(Collaborative meetings are really helpful because |
get to hear others’ strategies and teaching techniques.)

The informant said that teachers gain strategies and
techniques from peer discussions.

“Makakat-on gajud ako sa lain lain nila na mga
experience sanan taglaong pa perspective.”
I really learn from their different experiences and
even gain broader perspectives.)

The informant said that learning from others broadens
teacher perspective.

“Ako nag apply ako personally jaon collaboration kay
dako ini na tabang sa ako.”

(I personally applied collaboration because it’s a great
help for me.)

The informant said that collaboration is a helpful
personal teaching strategy.

“Dugay na kami sa panerbisyo ug naningkamot kami
na makabasa an angay makabasa.”

(We’ve been in service for a long time and have
strived to ensure every child learns to read.)

The informant said that veteran teachers are
committed to improving literacy.

“Kuman na bagan nagkahamok an dili makabasa
sanan dili makasuyat na gikan sa amo mga kamot,
grabi an amo pagpaningkamot para mahibayo jaon na
mga bataa, lujo sa mga pagpaningkamot iban sab
namo an mga ginikanan sanan stakeholders.”

(Now it seems more students can’t read or write, even
from our own hands... despite our efforts and the
help of parents and stakeholders.)

The informant said that Literacy remains a major
challenge despite teacher efforts.

“Hibayo man ta na an tanan bata jaoy tagsa-tagsa na
mga abilidad sanan lain-lain na mga
panginahanglanon..An pagtudlo sa ila sa lain -lain na
abilidad an pinaka the best na part nan ako pagka
maistra sa dugay ko na na panerbisyo.”

(We understand that every child has unique abilities
and needs.)

The informant said that teachers recognize learner
diversity.

“Tagpaningkamotan nako na mahatag nako an
nagkalain-lain nila na panginahanglan sa pagkat-on

The informant said that individualized support is used

to address varied learner needs.

kay isa ini sa pinaka tricky, hinoon man makaya ra
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kay mag isa-isa man ako sa ila maghatag nan
instruction kon dili gajud sila kasabot kay mga bata
baja, kinahanglan nan attention para makabasa
gajud.”

(I'really strive to meet their individual learning
needs... I even give one-on-one instruction if they
don’t understand because they’re still children and

need attention to learn how to read.)

“Okay man an jaon grupo pero jaoy gajud need nan
isa isa na paghatag nan instruction para mas
masabtan.”

(roup work is fine, but one-on-one instruction is
really needed for better understanding.)

The informant said that one-on-one instruction aids
comprehension more effectively.

“Tungod sa mga explicit teaching sanan pag gamit
nan eduvational technology posible gjud ma
suportahan an panginahanglan nan mga bata.”

(Through explicit teaching and use of educational
technology, students’ needs can truly be supported.)

The informant said that teaching strategies and
technology help address student needs.

“Sa kuman na generation nan pagpanudlo need na
gajud an mga research-based profession.”

(n this generation of teaching, we truly need research-
based practices.)

The informant said that research-based practice is
essential in modern teaching.

“Parehas sa ako na Master Teacher 1, nag expect
gajud sila that I should be equipped with the technical
know-how of research para maka conceptualize ako
sanan maka conduct nan research na magamit sa
teaching and learning sa school.”

(As a Master Teacher 1, they really expect me to be
equipped with research skills so | can conceptualize
and conduct research useful for teaching and
learning.)

The informant said that teachers in leadership roles
are expected to be research-capable.

“Isa sa way para ma prepare ako is to attend training
and other learning opportunities para ma familiar sa
proseso sa paghimo nan research.”

(One way | prepare is by attending training and other
learning opportunities to become familiar with the
research process.)

The informant said that continuous training builds
teacher readiness.

“Isa sa goal nan DepEd an pagpa kusog inin pag
conduct nan research. Ugsa kinahanglan sab mo
sabay.”

(One of DepEd’s goals is to strengthen research
conduct. So we also need to keep up.)

The informant said that teachers must align with
DepEd’s focus on research.

“Nahimo sab kami nan aktibo sa pagsolbad sa
problema na nakita namo sa klasrum.”

The informant said that teachers initiate solutions to
classroom issues.
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((We also became active in solving problems we saw
in the classroom.)

“Sa paghimo nan action sa pagsolbad sa problema,
taglaong pa,”nahimo kami nan catalyst for change”
kay naningkamot man kami na makahibayo an bata.”

(In taking action to solve problems, we became
‘catalysts for change’ because we strived to help
children learn.)

The informant said that teachers view themselves as
change agents.

“Tungod ini, needed na gajud an research dili lamang
para makatabang sa pagpanudlo kon dili para mas
mapalambo pa an personal and professional growth.”

(Because of this, research is truly needed—not just to
aid teaching but also to enhance personal and
professional growth)

The informant said that research enhances teaching
and personal development.

“Dako karajaw na parte an leadership nan principal
para ma motivate sanan mo participate an
professional learning.”

(The principal’s leadership plays a big role in
motivating us to participate in professional learning.)

The informant said that school leaders influence
teacher participation and motivation.

“An school principal makapalig-on gajud sa
commitment nan mga maistra sa eskuylahan labaw na
sa ila teaching profession sanan sa ila attitude
pagpanarbaho.”

(The school principal really strengthens teachers’
commitment to the profession and their work
attitude.)

The informant said that leadership promotes strong
teacher work ethic and professionalism.

“An resulta, an mga maistra sab ganahan mo sunod sa
unoy goal nan organizaation. Which is mas ganahan
mo partcipate sa professional learning activities.”

(As a result, teachers are also eager to follow the
organization’s goals, which makes them more willing
to participate in professional learning activities.)

The informant said that motivated teachers align with
school goals.

“Kinananglan gajud nako magpakita nan
empathy,tagaan nan value an kada isa ila
And prioritize adton mga learners na nag need nan
love and care para mas ma build an positive
relationship sa ila.”

(I really need to show empathy and value each of
them. And prioritize those learners who need love and
care to build a positive relationship with them.)

The informant said that teachers value empathy in
building student relationships.

“An tujo raman gajud is an mag facilitate sa learning
sanan maka hatag nan classroom na jaoy marajaw na
ambiance.”

(The goal is really to facilitate learning and provide a
classroom with a good ambiance.)

The informant said that positive classroom
environment supports student learning.

“Importante na kilay-on an kahago sanan trabaho na
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taghimo.” The informant said that acknowledgment of teacher

effort boosts morale.
(It’s important to recognize the effort and work we
do.)

“Kinahanglan nato na mo alalay sa estudyante dili
lamang sa suyod nan eskuylahan, kon dili
kinahanglan nato sila tubagon sa ila mga pangutana,
ipa intra sila sa diskusyon mahitugod sa lain lain na
mga subjects, bisan sa mga oportunidad na diin
makapalambo sa ila, amo ini ka mahinungdanon an

ato trabaho.” The informant said that teachers provide holistic
support beyond academics.

(We must support students not just inside the school
but also by answering their questions, involving them
in discussions on various subjects, and opening
opportunities for them to grow—that’s how important
our job is.)

As gleaned on the Table, Veteran Grade 1 teachers have demonstrated a variety of coping adaptation to navigate the

complex demands of the 21st-century classroom and the implementation of the MATATAG curriculum.

Their responses, drawn from rich and reflective statements, reveal a deep sense of adaptability, collaboration, and
sustained commitment to learners’ development.

A recurring theme among the significant statements is the difficulty and fulfillment in adapting to educational shifts.
One teacher shared, “Oo oy, need gajud mag adjust para maka sabay sanan survive... pero amo lagi fulfilling sab pag
maka adapt nakaw.” ("Yes, we really need to adjust to keep up and survive... but it's still fulfilling once you’ve
adapted."). This shows the duality of their experience: though challenges are overwhelming, the successful adaptation
provides a strong sense of professional accomplishment.

According to Chikoko et al. (2020), emotional resilience and the ability to embrace change are core components of
veteran teachers’ survival in modern classrooms.

Teachers also discussed their emotional strain due to lack of parental support, saying, “Normal raman gajud jaon ato
bation na dili komportable labi na kon jaoy ginikanan na dili mo tabang...” ("It's really normal for us to feel
uncomfortable, especially when there are parents who don't help...") and, “Oo jaoy gajud sharing nan feelings sa
parents aboan na sa struggle nan ila bata.” ("Yes, there really is no sharing of feelings with parents regarding their
child's struggles."). These statements highlight the emotional labor required to fill in the gaps left by absent parental
involvement.

Gomez and Liang (2021) emphasize that teacher-parent partnerships are crucial in basic education, and the absence of
this support often increases teacher burnout.

Amid these emotional and instructional demands, veteran teachers cope by drawing strength from collegial
collaboration and shared strategies. One participant stated, “Sa panahon nan mag grupo kami, maghisgot kami nan
mga solusyon... mag-share sab nan mga strategies.” ("Whenever we gather as a group, we discuss solutions... and also
share strategies."). These collaborative engagements serve as a key adaptation mechanism, allowing teachers to not
only share burdens but also to learn effective pedagogical practices. This finding aligns with Kim and Donato (2022)
who observed that peer-based professional learning fosters a culture of continuous improvement and psychological
safety among teachers.

Another common coping adaptation is differentiated instruction and individual support, as highlighted by the
statement, “Tagpaningkamotan nako na mahatag nako an nagkalain-lain nila na panginahanglan... mag isa-isa man
ako sa ila maghatag nan instruction...” ("I try my best to meet their different needs... I even give them instruction one
by one."). This reflects their awareness of learner diversity—an essential principle of the MATATAG curriculum.
Santos and de la Cruz (2023) explain that personalized support and explicit instruction are essential for early-grade
learners to meet foundational literacy and numeracy goals.

Further, the teachers shared their efforts in research engagement and professional learning as vital to their coping
mechanisms. Statements such as, “Need na gajud an mga research-based profession,” ("We really need research-based
professional work,") and “Tungod ini, needed na gajud an research dili lamang para makatabang sa pagpanudlo kon
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dili para mas mapalambo pa an personal and professional growth,” ("Because of this, research is really needed not just
to improve teaching, but also to enhance personal and professional growth,")underscore the growing awareness of the
importance of evidence-based practice.

Villanueva and Ramirez (2024) point out that research-literate teachers are better equipped to innovate, assess, and
respond to curricular reforms such as MATATAG.

Moreover, leadership and institutional support were identified as enabling conditions for teacher motivation. One
teacher acknowledged, “Dako karajaw na parte an leadership nan principal para ma motivate...” ("The principal’s
leadership plays a very big role in motivating us."). Effective school leadership not only provides direction but
strengthens teacher commitment and participation in professional development.

This echoes Cabrera and Uy (2021), who concluded that transformational leadership is a driving factor in teachers'
willingness to engage with reform-based initiatives.

Lastly, many informants emphasized the importance of empathy, holistic support, and recognition in their roles.
Statements like, “Kinananglan gajud nako magpakita nan empathy...” ("I really need to show empathy,") and
“Importante na kilay-on an kahago...” ("It’s important that our efforts are recognized."), reveal that teaching is not
merely instructional, it is deeply human and relational. Supporting learners beyond academics and valuing teacher
effort are crucial in sustaining teacher morale and well-being.

In general, Table 5 clearly illustrates that the coping adaptations of veteran Grade 1 teachers are multifaceted. These
include adjusting instruction to student diversity, engaging in peer collaboration, fostering parental involvement, and
embracing research-informed practice. Supported by recent literature, these findings emphasize the resilience,
professionalism, and adaptive capacity of veteran teachers as they navigate the complexities of 21st-century education
and the MATATAG curriculum.

Building on the analysis of emergent themes related to the challenges faced by veteran Grade 1 teachers, it is equally
essential to examine how they actively responded to these difficulties in their professional practice. Their coping
adaptations reflect not only resilience but also deep-rooted professional values and a strong commitment to learner
success amidst the shifting demands of 21st-century education and the MATATAG curriculum.

Table 4 presents a summary of the key coping strategies employed by these educators, followed by a detailed
discussion of their lived experiences that illustrate how they managed the complex realities of classroom instruction.

Through this analysis, six (6) theme clusters were identified and consolidated into a single emergent theme:
“Empowered and Reflective Teaching”. This emergent theme encapsulates the professional, instructional, and
emotional strategies veteran teachers employ as they navigate the evolving landscape of basic education,
demonstrating their capacity to adapt, collaborate, and innovate in response to current educational reforms and learner
needs.

Table 4: The Construction of Emergent Themes from Different Clusters of Themes and Formulated Meanings on
Adaptation of Veteran Grade 1 Teachers in Response to the Challenges of 21st Century Education and the
Implementation of MATATAG Curriculum

Formulated Meanings Theme Clusters Emergent Theme

e Teachers experience difficulty but find fulfillment in
adapting to new demands.
e Teachers undergo personal struggles in adapting to

changes. Adaptive Teaching in
e Persistence allows teachers to overcome teaching Challenging Contexts
difficulties.
e Literacy remains a major challenge despite teacher
efforts.

e Lack of parental support causes emotional strain for
teachers.
e Teachers feel emotional distress about students’
reading struggles.
e Teachers communicate with parents to address

Emotional and Social Empowered and
Engagement Reflective Teaching
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academic concerns.
e Homeroom meetings are used to address learning
issues.
e Teachers value empathy in building student
relationships.
e Acknowledgment of teacher effort boosts morale.

e Peer discussions allow teachers to share problems
and strategies.
e Teachers gain strategies and techniques from peer
discussions.
e Learning from others broadens teacher perspective.
e Collaboration is a helpful personal teaching strategy.
e Motivated teachers align with school goals.

Collaborative Learning
and Peer Support

e Teachers recognize learner diversity.

o Individualized support is used to address varied
learner needs.

¢ One-on-one instruction aids comprehension more

effectively.

e Teaching strategies and technology help address
student needs.

e Positive classroom environment supports student

learning.
e Teachers provide holistic support beyond academics.

Differentiated and
Learner-Centered
Instruction

o Research-based practice is essential in modern
teaching.
e Teachers in leadership roles are expected to be
research-capable. Research-Driven and
e Continuous training builds teacher readiness. Lifelong Learning
e Teachers must align with DepEd’s focus on research.
¢ Research enhances teaching and personal
development.

e School leaders influence teacher participation and
motivation.
o Leadership promotes strong teacher work ethic and
professionalism.
e Motivated teachers align with school goals.

Leadership and
Institutional Support

e Veteran teachers are committed to improving

literacy.
e Teachers initiate solutions to classroom issues. Teacher Agency and Sense
e Teachers view themselves as change agents. of Purpose

e Teachers value empathy in building student
relationships.

As presented in Table 6, the coping adaptations of veteran Grade 1 teachers reveal a range of strategies developed in
response to the multifaceted challenges of 21st-century education and the MATATAG curriculum. To provide a
deeper understanding of these responses, the coping strategies were further analyzed and organized into six theme
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clusters. These clusters were then synthesized into one overarching emergent theme that captures the essence of how
veteran teachers adapt, collaborate, and sustain their professional growth.

The following discussion elaborates on each cluster and illustrates how these experiences reflect the broader theme of
empowered and reflective teaching.

Adaptive Teaching in Challenging Contexts

Veteran teachers demonstrated resilience and adaptability in response to structural and pedagogical changes. Many
shared personal struggles in managing new curriculum requirements and diverse student behaviors, but they also
expressed fulfillment upon successfully adapting. As one teacher remarked, “It’s extremely difficult, but it’s fulfilling
once we can adapt.” This reflects what Alves, Lopes, & Precioso (2021) described as the duality of teaching: a
stressful profession that, with the right mindset, can be deeply rewarding.

Barrot, Llenares, & Del Rosario (2021) emphasized that teachers use resource management, technical skills
enhancement, and time control to cope with classroom demands—strategies echoed by respondents who stressed the
need for effective time management and resilience in facing increasing learner diversity and literacy challenges.
Emotional and Social Engagement

Teachers also revealed the emotional toll brought about by unsupportive home environments and poor student
performance. One respondent shared, “It’s heartbreaking when a child can’t read... especially now that it shows in
reports.” Despite such struggles, many teachers make emotional investments in students by strengthening parent-
teacher relationships through homeroom meetings and candid communication.

Ni Bhroin & King (2020) argued that teacher well-being and emotional balance are influenced by social support
systems. Veteran teachers in this study showed that building empathetic relationships with both parents and students is
not only an act of compassion but also a strategic response to learner underperformance.

Collaborative Learning and Peer Support

Veteran educators find value in collaborative efforts, such as peer discussions, mentoring, and knowledge exchange.
These practices provide emotional relief and professional insight. As one teacher expressed, “Collaborative meetings
are really helpful because I get to hear others’ strategies.” This supports Lorenzetti et al. (2019) who observed that
collaboration significantly improves academic, social, and psychological outcomes in teaching settings.

Moreover, these collaborative practices align with findings from Zhang, Admiraal, & Saab (2021), who recommend
differentiated professional learning pathways to maintain motivation among experienced teachers.

Differentiated and Learner-Centered Instruction

The coping strategies of these educators also reflect a deep understanding of learner diversity. They recognize the need
for individualized support, particularly in reading instruction, where many students lag behind. Teachers resort to one-
on-one sessions, explicit teaching, and the integration of educational technology to address these needs. One
respondent reflected, “Collaboration is good, but individualized instruction is therefore essential.”

This affirms the findings of Chen & Xiao (2021), who asserted that literacy instruction tailored to learner needs
enables informed decision-making and improved learning outcomes. The teachers’ learner-centered mindset also
highlights their instructional flexibility and innovation.

Research-Driven and Lifelong Learning

The MATATAG curriculum emphasizes evidence-based practices, and veteran teachers reported being actively
involved in research and continuing education. One teacher explained, “I am expected to conduct research that will
further improve processes and practices in teaching and learning.” This supports Lepardo Jr. & Caingcoy (2020), who
underscore that teacher-conducted research is crucial for quality instruction and educational reform.

These teachers view research not just as a requirement but as a pathway to personal and professional growth—
confirming the views of Bajar, Bajar, & Alarcon (2021) on the importance of sustained professional development
through programs like SLAC and NEAP.

Leadership and Institutional Support

Veteran teachers also pointed to the pivotal role of school administrators in motivating and supporting professional
learning. One respondent shared, “The principal’s leadership plays an important role in motivating us.” Effective
leadership fosters a positive culture for innovation and development, reinforcing Hasanah’s (2019) insight that school
leaders are central in supporting teachers’ creativity and effectiveness.

Empowered and Reflective Teaching
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The integration of all six theme clusters results in the emergent theme of Empowered and Reflective Teaching. This
theme provides a comprehensive lens through which the coping adaptations of veteran Grade 1 teachers can be
understood.

This theme encapsulates the core of their lived experiences—marked by resilience, emotional engagement,
collaborative practices, and professional growth—as they navigate the demands of 21st-century education and
implement the MATATAG curriculum.

Figure 5 presents a thematic map illustrating how veteran Grade 1 teachers' coping adaptations are shaped by personal,
social, instructional, and institutional factors.

To deepen understanding of veteran Grade 1 teachers’ experiences, the emergent themes on both challenges and
adaptations were synthesized into a unified visual framework.

Figure 3 presents the crafted thematic map, offering a holistic representation of how these teachers respond to the
evolving demands of 21st-century education and the implementation of the MATATAG curriculum. The map
highlights the interconnected challenges they face, including technological transitions, changing learner behaviors,
lack of parental involvement, and limited resources—factors that collectively shape a complex teaching environment.
At the same time, the map illustrates how veteran teachers draw on various coping adaptations such as peer
collaboration, differentiated instruction, engagement in research-based practice, support from leadership, and a strong
sense of empathy and holistic teaching. These strategies reflect their resilience, professionalism, and unwavering
commitment to learner success.

4 — ~ I

Coping Adaptation of
Veteran Grade 1 Teachers to
the Demands of 21st-Century

Education and the Empowered and Reflective

Implementation of the Teaching

MATATAG Curriculum

- N — /

N

Figure 3: Thematic Map on Adaptation of Veteran Grade 1 Teachers in Response to the Challenges of 21st Century
Education and the Implementation of MATATAG Curriculum

At the center of this thematic structure is the emergent theme: “Empowered and Reflective Teaching. This theme

emphasizes that veteran teachers are not merely reacting to reform but are actively transforming their practices
through reflection, continuous learning, and purposeful adaptation.

Grounded in Huberman’s model of teacher career development, the map also illustrates how teachers in the later
stages of their careers navigate change—some with renewed enthusiasm, others with caution—yet all contributing
meaningfully within their contexts.

Ultimately, the thematic map underscores the dynamic interplay of personal, instructional, institutional, and emotional
factors that shape the professional journeys of veteran teachers in today’s educational landscape.
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Figure 6: Thematic Map of Veteran Grade 1 Teachers’ Experiences: Challenges in 21st-Century Education and
MATATAG Curriculum Implementation, and Their Coping Adaptations

4. CONCLUSION

In conclusion, the study revealed that veteran Grade 1 teachers face multifaceted challenges in navigating the demands
of 21st-century education and the implementation of the MATATAG curriculum. However, their responses
demonstrate a strong sense of resilience, professional commitment, and reflective practice.

The emergent themes from both challenges and adaptations underscore that while educational reforms may present
difficulties, veteran teachers are not passive recipients of change. Instead, they actively engage, collaborate, and
adapt—embodying the essence of empowered and reflective teaching.

Their experiences highlight the need for sustained institutional support, targeted professional development, and
recognition of their vital role in shaping foundational education.
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