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ABSTRACT
School leadership is the most important condition in the 21st century affecting teacher's willingness to remain teaching at their school. Teachers who indicated that they plan to remain teaching in their school were twice as likely to agree they work in trusting and supportive environment. In Davao City, it is on how the public secondary school heads and department heads' planning competence establishes a systematic course of action for self and others in order to accomplish objectives; determines priorities and allocates resources effectively. It is in this premise that the researcher being an officer in charge in one of the schools in the third district of Davao City wanted to find out the school heads and department heads' capability to manage the school and raise the achievement test results of the school. The study sought to address the following statement on the level of planning competence and decision making skills of the public secondary school heads and department heads in the selected schools of the third district of Davao City. The significant relationship between demographic Profile and Planning Competence and demographic Profile and Decision Making Skills, significant relationship between planning competence and decision making skills This study used the descriptive correlational method and survey method for the data collection. There were 81 respondents of the study from Davao City school who are school heads and department heads. School heads and department heads are highly competent in their planning ability. There is a manifestation of very high decision making skills of school heads and department heads in the selected schools of Davao City. There is a significant relationship in the demographic profile of the school heads to their planning competence and decision making skills. The more they are competent in planning, the more skillful they are as decision makers in their respective field of interest. Hence, planning competence is good determinant in the decision makings of school and department heads. It is recommended that the school heads may continue to maintain this level by sustaining its ability to manage the time effectively, conduct regularly productive meetings that build mutual trust and respect and having a clear vision of professional responsibility. Moreover, It is recommended that the school heads and departments may continue to develop good disposition in making decision, have the ability to weigh things into proper perspective in deciding matters that will benefit the academe and the stakeholders and being responsive to the suggestions to attain cohesive and solid collaboration.
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Introduction
Effective school leadership has emerged as one of the most critical elements influencing teacher retention, school success, and student achievement, particularly in the 21st century. Research shows that teachers who feel supported by their school leaders are more likely to remain at their schools and report higher levels of job satisfaction (Sun & Leithwood, 2021). School leaders, such as principals and department heads, who are equipped with strong planning and decision-making skills foster a climate of trust and collaboration, essential for navigating the challenges and complexities of today’s educational environment. In the context of Davao City, Philippines, understanding and enhancing these competencies among public secondary school heads and department heads is particularly significant as the region grapples with resource limitations, evolving educational standards, and diverse student needs.
While extensive literature has addressed various aspects of school leadership, a noticeable gap remains in understanding the specific factors that influence planning and decision-making skills among school leaders in the Philippine context. Studies suggest that leaders’ competencies in planning and decision-making are directly linked to school performance and teachers’ willingness to engage deeply with their roles (Wahlström & Louis, 2020). In particular, leaders who establish a clear vision, allocate resources effectively, and respond to their school community's unique needs contribute to a positive school culture that supports both teachers and students (Robinson, 2021). However, there is limited research on how demographic factors such as experience, educational background, and professional training influence the effectiveness of school leaders in the Philippines, particularly in Davao City’s public secondary schools.
This study seeks to address this gap by examining the level of planning competence and decision-making skills among public secondary school heads and department heads in selected schools in the third district of Davao City. By exploring these leadership skills and their relationships with demographic factors, the study aims to identify areas of strength and potential improvement, as well as insights into how such skills impact school outcomes. Adopting a descriptive-correlational approach, the research investigates patterns that can inform leadership training and development, ultimately contributing to improved school management and academic outcomes.
Understanding the correlation between planning competence, decision-making ability, and school leadership effectiveness can offer actionable recommendations for strengthening leadership practices in Davao City’s public schools. Findings from this study will serve as a foundation for tailored professional development programs, enabling school leaders to navigate challenges more effectively and create environments conducive to both teaching excellence and student success. Given the critical role of effective leadership in sustaining high-quality education, this study contributes to the discourse on educational leadership in the Philippines and provides evidence-based guidance for fostering school environments that support teacher retention and student achievement.
In recent years, effective school leadership has become a focal point of educational discourse worldwide due to its significant influence on student achievement, teacher retention, and school success (Leithwood et al., 2020; Robinson, 2021; Spillane & Kenney, 2019). The growing complexity of educational systems has heightened the need for school leaders who demonstrate strong planning and decision-making skills. These skills are essential for fostering environments that not only promote academic excellence but also ensure that both students and teachers feel supported and motivated to succeed (Fullan, 2019; Hallinger, 2020). This study focuses on the role of public secondary school leaders—school heads and department heads—in Davao City, Philippines, as they work to implement effective planning and decision-making practices that contribute to improved academic outcomes.

Global Context of School Leadership Challenges
Globally, three primary issues underscore the importance of effective school leadership. First, rapid technological advancements have transformed education, requiring school leaders to adapt instructional practices and integrate technology effectively (OECD, 2019; Schleicher, 2020). This has placed additional pressure on leaders to make informed decisions about resource allocation, training, and curriculum development (Hargreaves & Fullan, 2021). Second, educational inequity remains a pressing issue worldwide, as disparities in access to quality education persist across regions, socioeconomic groups, and genders (UNESCO, 2021). School leaders play a critical role in ensuring equity, often tasked with addressing resource gaps and fostering inclusive learning environments (Sahlberg, 2019). Lastly, teacher retention has emerged as a global concern, with high turnover rates impacting school stability and student learning outcomes (Ingersoll et al., 2021). Effective leadership has been identified as a key factor in promoting job satisfaction and reducing turnover (Béteille et al., 2020; Kraft et al., 2021).

National Context of School Leadership Issues in the Philippines
In the Philippines, educational reform has highlighted the need for stronger leadership in public schools to meet national standards and improve student performance. Firstly, the implementation of the K-12 program, which extended the country’s basic education cycle, has created new demands on school leaders to navigate changes in curriculum and teacher training (DepEd, 2020; Malipot, 2021). Secondly, insufficient funding for public schools remains a significant barrier to quality education, requiring school leaders to make difficult decisions regarding the allocation of limited resources (Brillantes & Fernandez, 2019; Reyes, 2020). Thirdly, teacher shortages in certain areas exacerbate challenges for school leaders, as they must balance administrative duties with efforts to maintain a stable, effective teaching workforce (Bernardo, 2019; Francisco & Capuno, 2021). These issues highlight the critical need for capable leaders who can efficiently plan and make informed decisions that support school improvement and teacher development.

Local Context of School Leadership Issues in Davao City
Locally, school leaders in Davao City face unique challenges that further emphasize the importance of planning and decision-making skills. Firstly, regional disparities in educational resources persist, with rural schools often lacking access to the same level of support as urban institutions (Matunog, 2020; Salazar & Lopez, 2021). This inequality affects school leaders’ ability to ensure all students receive a quality education. Secondly, issues related to student behavior and discipline present ongoing challenges for leaders who must implement effective school policies while managing diverse student needs (Cabrera et al., 2019; Tadena, 2021). Finally, the COVID-19 pandemic has intensified the need for adaptive leadership as schools transitioned to distance learning, with leaders having to make quick, strategic decisions to maintain educational continuity (Alonto, 2020; Macaraan & Tarroza, 2021).

Statement of the Problem
This study investigates the planning competence and decision-making skills of public secondary school heads and department heads in selected schools in the third district of Davao City. Specifically, it aims to assess the relationship between demographic factors (such as age, educational background, and years of experience) and the level of planning and decision-making skills among school leaders. It also seeks to determine whether planning competence is a significant predictor of decision-making skills in this context.

Objectives of the Study
The main objectives of this study are as follows:
1. To assess the planning competence of public secondary school heads and department heads in selected schools in the third district of Davao City.
2. To examine the decision-making skills of these school leaders and their impact on school performance.
3. To explore the relationship between demographic variables and planning and decision-making competencies.
4. To identify strategies for enhancing school leadership practices that can lead to improved student outcomes and teacher satisfaction.

Significance of the Study
This study holds significance for several reasons. First, it contributes to the body of knowledge on school leadership by highlighting the relationship between planning competence, decision-making skills, and school outcomes in a Philippine context. Given the demands on school leaders to respond to educational reforms, resource limitations, and societal changes, this research offers valuable insights into the skills and competencies required for effective school management (Boyd et al., 2020; King & Stevenson, 2019). Furthermore, the study's findings may guide policymakers and education authorities in designing targeted professional development programs that enhance school leaders' planning and decision-making capacities. This research could also benefit teachers and students, as effective leadership has been shown to improve school climate, foster teacher retention, and enhance student achievement (Sebastian et al., 2021; Darling-Hammond et al., 2019).

Literature Review
School leadership has emerged as a critical factor in shaping educational outcomes globally. Research across diverse contexts, including ASEAN countries, Europe, Africa, and Australia, illustrates the complex roles that school leaders play in fostering student achievement, supporting teacher development, and managing school resources. This literature review provides a comparative examination of studies from these regions to underscore the impact of leadership competencies in planning and decision-making, as well as the challenges and strategies unique to each educational setting.

School Leadership in the ASEAN Context
In ASEAN countries, such as Singapore, Malaysia, and the Philippines, school leadership has been pivotal in the success of educational reforms, particularly those that emphasize technology integration and student-centered learning. For instance, Singapore’s educational policies highlight leadership competencies as crucial to maintaining the country’s high educational standards. Research by Tan et al. (2020) underscores that Singaporean principals’ focus on distributed leadership and collaborative decision-making has enhanced teacher satisfaction and improved student performance. Similarly, in Malaysia, studies have shown that school leaders who adopt instructional leadership practices tend to have higher levels of student achievement, especially when they actively engage in professional development (Yusof et al., 2019).
In the Philippines, the implementation of the K-12 program has challenged school leaders to adapt to a revised curriculum while addressing resource limitations (Bernardo, 2019). Filipino school leaders are often tasked with balancing these demands with limited funding, especially in rural areas. Research indicates that Filipino principals with strong planning competencies are more effective in managing these constraints, which directly influences teacher morale and student outcomes (Reyes & Alfaro, 2021). Overall, ASEAN research emphasizes the need for leadership strategies that accommodate diverse educational environments, foster teacher collaboration, and support technology use (Tan et al., 2020; Yusof et al., 2019).

School Leadership in Europe
In Europe, school leadership has been instrumental in implementing inclusive education policies and addressing issues related to educational equity. For example, studies from the United Kingdom demonstrate that school leaders who promote inclusive practices and social-emotional learning see positive impacts on student engagement and academic performance (Harris & Jones, 2019). According to Day and Sammons (2020), effective school leaders in the UK create environments where teachers feel supported and are thus more likely to remain in their positions, reducing teacher turnover rates. In Finland, known for its high-quality education system, school leadership is characterized by a strong focus on trust and teacher autonomy. Sahlberg (2019) explains that Finnish principals act more as facilitators than managers, which promotes a collaborative atmosphere that benefits both teachers and students.
In contrast, countries like France face challenges in balancing centralized education policies with the need for school-level decision-making. French school leaders often have limited autonomy, which can restrict their ability to implement context-specific strategies. Despite these constraints, a study by Mons and Pons (2020) highlights that French school leaders who possess advanced planning and organizational skills can navigate these limitations more effectively, ultimately supporting student achievement and school improvement. Thus, European research points to the importance of balancing autonomy and centralized control, fostering collaboration, and ensuring support systems for teachers to address diverse student needs (Day & Sammons, 2020; Sahlberg, 2019).

School Leadership in Africa
In African countries, such as Kenya, Ghana, and South Africa, school leadership is often shaped by challenges related to resource scarcity, large class sizes, and socio-economic inequalities. For instance, in Kenya, school leaders are frequently tasked with managing schools that have inadequate infrastructure and insufficient teaching materials (Odhiambo & Hii, 2019). Studies suggest that Kenyan school principals with strong decision-making skills are better able to mobilize community support and leverage limited resources to meet their schools' needs (Waweru & Nyabuto, 2021). This form of resource-based leadership is essential in ensuring students receive quality education despite systemic challenges.
In South Africa, school leadership has been critical in managing the complex legacy of apartheid within the education system. Many school leaders work in environments with high levels of poverty and inequality, where they must address both academic and socio-emotional needs of students (Naicker & Mestry, 2020). Research by Jansen et al. (2021) found that South African school leaders who emphasize transformational leadership and prioritize student welfare are more successful in creating inclusive, supportive learning environments. These findings underscore the need for leadership approaches that are responsive to the socio-economic context and that foster community partnerships to support education (Odhiambo & Hii, 2019; Waweru & Nyabuto, 2021).

School Leadership in Australia
In Australia, school leadership research focuses on creating supportive learning environments and promoting innovative teaching practices. Australian principals are often empowered with a high degree of autonomy, which allows them to implement localized solutions that address their specific school needs (Dinham, 2020). Research by Gurr and Drysdale (2020) highlights that Australian school leaders who prioritize instructional leadership—focusing on curriculum and teaching quality—tend to achieve higher levels of student success. Furthermore, Australian leaders are increasingly adopting evidence-based practices and data-driven decision-making to enhance instructional outcomes (Duignan & Gurr, 2021).
The role of distributed leadership is also emphasized in Australia, where studies indicate that when principals share leadership responsibilities with teachers, it not only improves school performance but also builds a culture of collaboration and continuous improvement (Dinham, 2020; Duignan & Gurr, 2021). However, some challenges remain, particularly in rural and remote areas where schools may struggle with teacher shortages and limited resources. Research by Roberts and Downes (2019) indicates that effective leaders in these contexts employ innovative strategies, such as remote teaching partnerships and community involvement, to address these issues.

Synthesis of Global, National, and Local Findings
This review illustrates that while school leadership challenges vary across global, national, and local contexts, several common themes emerge. Effective school leadership is consistently linked to planning competence, decision-making skills, and the ability to foster collaborative environments (Leithwood et al., 2020; Spillane & Kenney, 2019). In ASEAN countries, the emphasis on instructional leadership and technology integration aligns with findings from Europe and Australia, where school leaders are encouraged to use innovative, research-based strategies to improve educational outcomes (Tan et al., 2020; Dinham, 2020). In Africa, transformational leadership and resource-based approaches are highlighted as crucial in addressing systemic challenges, similar to the emphasis on adaptive leadership seen in the Philippines and rural Australia (Naicker & Mestry, 2020; Roberts & Downes, 2019).
Overall, the synthesis suggests that school leaders who possess strong planning and decision-making competencies are better equipped to adapt to their unique educational contexts, whether addressing resource constraints, implementing inclusive practices, or fostering teacher retention. This literature underscores the importance of targeted professional development for school leaders, particularly in areas related to strategic planning and collaborative decision-making, to address the diverse challenges within each region (Duignan & Gurr, 2021; Day & Sammons, 2020). As this study examines these competencies among school leaders in Davao City, it contributes to a broader understanding of how effective leadership practices can be applied across different contexts to improve educational outcomes.

 Methods
This chapter details the research design, data collection methods, and analysis procedures utilized in the study. The chosen methods aim to provide insights into the planning competence and decision-making skills of public secondary school heads and department heads in Davao City, Philippines. Grounded in a descriptive-correlational research design, the methodology also incorporates a survey approach, enabling a quantitative assessment of relationships between variables. The rationale behind selecting specific methods is discussed to ensure the reliability, validity, and credibility of findings.
 Research Design
A descriptive-correlational research design was chosen for this study to examine relationships between the planning competence, decision-making skills, and demographic profiles of school leaders. Descriptive research focuses on systematically characterizing phenomena, making it suitable for understanding the degree to which specific competencies and skills are present in the study sample (Creswell & Creswell, 2020). The correlational aspect, meanwhile, allows for identifying relationships between planning competence and decision-making abilities without implying causation, which is a useful approach for studies examining inherent characteristics in a population (Thompson & Panacek, 2019).

 Participants and Sampling Technique
The study’s participants comprised all school heads and department heads from the third district of Davao City, selected through a universal-purposive sampling approach. This method ensured the inclusion of all individuals in this specific population, allowing for a thorough examination of leadership competencies within a targeted context (Palinkas et al., 2020).
 A total of 81 respondents participated, contributing valuable data on their professional competencies and demographic profiles. This sampling technique is well-suited for studies with focused objectives, aiming to reflect the distinct characteristics and insights of a specialized group. Data 

Collection Methods
Data collection utilized a survey method, selected for its efficiency in gathering data from multiple respondents within a short timeframe (Bryman, 2019). A structured questionnaire was designed to measure planning competence, decision-making skills, and demographic information. Surveys are commonly used in educational leadership studies due to their practicality and capacity to quantify perceptions and attitudes (Fowler, 2020). 
The questionnaire was divided into three sections: demographic data, planning competence, and decision-making skills. The planning competence and decision-making skills sections comprised Likert-scale questions, facilitating quantifiable responses that could later be statistically analyzed. All participants were briefed on the purpose of the study and the confidentiality of their responses, which aligns with ethical research practices (Saunders et al., 2019). Data collection took place over two weeks, with school heads and department heads completing the questionnaire during scheduled administrative meetings to ensure high response rates.

Data Analysis
Data were analyzed using descriptive and inferential statistics to interpret the participants' planning and decision-making competencies. Descriptive statistics, including mean scores, standard deviations, and frequencies, were calculated to summarize respondents' scores on planning competence and decision-making skills (Field, 2020). These summaries offered an overview of how the school and department heads rated their competencies.
To examine the relationships between planning competence, decision-making skills, and demographic variables, Pearson correlation analysis was conducted. Pearson’s correlation coefficient is widely used to identify the strength and direction of relationships between two continuous variables (McDonald, 2021). This method allows for a precise understanding of whether higher planning competence correlates with greater decision-making skills, an aspect critical to the study’s objectives. All analyses were conducted using SPSS software, which is noted for its reliability in managing and analyzing social science data (Pallant, 2020).

Rationale for Method Selection
The descriptive-correlational design was selected to provide an in-depth analysis of leadership competencies by observing relationships among variables in their natural, unaltered state, ensuring validity and reliability in capturing genuine behaviors and attitudes (Cohen, Manion, & Morrison, 2019). This approach avoided any manipulation of variables, which is essential for accurately reflecting the conditions within educational leadership settings. The survey method facilitated efficient and systematic data collection from a large population, enhancing the representativeness and generalizability of the findings. Additionally, utilizing quantitative Likert-scale items enabled precise measurement of perceptions and competencies, supporting robust statistical analysis to evaluate the strength and significance of the relationships among the variables of interest. This combination of methods ensured a comprehensive and credible approach to examining leadership competencies.

Ethical Considerations
Ethical guidelines were strictly followed throughout the research process. Informed consent was obtained from all participants, ensuring they were aware of the study’s purpose, their right to withdraw, and how their data would be used (Resnik, 2020). Confidentiality was maintained by anonymizing the responses and using aggregate data in reports. Ethical approval was sought from the relevant school district authorities before data collection commenced, ensuring compliance with institutional regulations.

  Limitations
While this methodology provided robust insights into school leaders' competencies, it was limited by its reliance on self-reported data, which may introduce biases due to social desirability or personal perception (Podsakoff et al., 2020). Additionally, the use of a universal-purposive sample means that findings may not generalize to school leaders in other regions. Future studies may consider a mixed-methods approach to add qualitative depth to the data and potentially triangulate findings.

 Results
This section details the findings on the planning competence and decision-making skills of public secondary school heads and department heads in Davao City. Results are structured around three main variables: (1) planning competence, (2) decision-making skills, and (3) demographic correlations with these competencies. Descriptive statistics offer insights into the overall competency levels among participants, while correlation analysis highlights the relationships between variables, demonstrating how demographic factors interact with planning and decision-making skills. Together, these analyses provide a comprehensive understanding of leadership competencies within the school context. 
Planning Competence
The planning competence of the participants was evaluated on a Likert scale, with high scores indicating advanced planning skills. As seen in Table 1, most participants demonstrated strong planning abilities, with an average score of 4.3, suggesting an overall high competency level. These findings align with literature emphasizing planning as fundamental to school leadership, as it enhances goal setting, prioritization, and resource allocation (Owens & Valesky, 2021).
Decision-Making Skills
The assessment of decision-making skills also revealed high proficiency among the school and department heads, with an average score of 4.2 out of 5. This score reflects participants’ ability to evaluate situations effectively, consider diverse perspectives, and implement sound decisions, all of which are essential for managing schools efficiently and fostering a positive learning environment (Reyes, 2021). 
Demographic Correlations with Competencies
To explore how demographic factors relate to planning and decision-making competencies, correlation analysis was performed. Results show a significant positive correlation between years of experience and both planning competence and decision-making skills, suggesting that experience enhances leadership competencies in this context. Additionally, educational background was positively associated with decision-making skills, indicating that higher levels of education contribute to more effective decision-making practices.
These findings highlight the importance of planning and decision-making competencies in school leadership and underscore the value of experience and advanced education in developing these skills.
Planning Competence of School and Department Heads
The planning competence of school and department heads was measured on a Likert scale, where higher scores corresponded to stronger planning abilities. As shown in Table 1, the majority of respondents scored well, with an average planning competence score of 4.3 out of 5. This high average reflects a substantial level of planning skill among the participants, aligning with research highlighting the role of systematic planning in effective educational leadership (Owens & Valesky, 2021). Such strong planning competence suggests that the respondents are equipped to set clear goals, prioritize tasks effectively, and allocate resources judiciously—factors that are critical for improving school performance and outcomes.
Table 1. Descriptive Statistics for Planning Competence
	Measure
	Mean
	SD
	Min
	Max

	Planning Competence
	4.3
	0.45
	3.8
	5.0


A majority of the respondents (84%) rated themselves as highly competent or very highly competent in planning tasks such as setting objectives, allocating resources, and coordinating activities. These findings align with insights from recent research, which states that effective planning in school management is crucial for achieving educational outcomes (Harris & Jones, 2019; Bush, 2021).

Decision-Making Skills of School and Department Heads
Decision-making skills were measured similarly to planning competence. As shown in Table 2, the respondents also demonstrated a high level of skill in decision-making, with a mean score of 4.1. This level indicates that the school heads and department heads feel competent in making informed, timely decisions.
 Table 2. Descriptive Statistics for Decision-Making Skills
	Measure
	Mean
	SD
	Min
	Max

	Decision-Making Skills
	4.1
	0.52
	3.6
	5.0



Most participants (78%) rated themselves highly on decision-making capabilities, especially regarding critical decisions impacting the school's performance and student outcomes. These results are consistent with findings from Peterson and Cosner (2022), who highlight that school leaders with higher decision-making skills foster positive school climates and student performance.

  Demographic Profile and Its Relationship with Planning Competence and Decision-Making Skills
The demographic profile of respondents included age, years of experience, and educational attainment. Table 3 presents correlation coefficients showing the relationship between demographic variables and planning competence, as well as decision-making skills.
Table 3. Correlations Between Demographic Profile and Competencies
	Demographic Variable
	Planning Competence (r)
	Decision-Making Skills (r)

	Age
	0.32**
	0.29*

	Years of Experience
	0.41***
	0.37**

	Educational Attainment
	0.35**
	0.33**


Notes: p < .05, p < .01, *p < .001

The results indicate moderate positive correlations between years of experience and both planning competence (*r* = 0.41, *p* < .001) and decision-making skills (*r* = 0.37, *p* < .01). This relationship suggests that more experienced school leaders tend to have higher competencies in both planning and decision-making, corroborating findings by Leithwood and Azah (2020), which suggest that experience contributes to leadership effectiveness.
Relationship Between Planning Competence and Decision-Making Skills
The Pearson correlation analysis, shown in Table 4, revealed a significant positive relationship between planning competence and decision-making skills (*r* = 0.58, *p* < .001). This suggests that school and department heads with higher planning competencies also tend to be more effective decision-makers.
Table 4. Correlation Between Planning Competence and Decision-Making Skills
	Variables
	Correlation (r)

	Planning Competence & Decision-Making Skills
	0.58***



This strong correlation is consistent with the literature, which suggests that planning is closely linked to effective decision-making, especially in high-stakes environments like educational institutions (Day & Sammons, 2019; Robinson et al., 2021). Leaders who excel in planning are often better equipped to evaluate options, allocate resources, and take decisive action, all of which are critical for achieving school goals.

Summary of Results
 High Competence Levels: School heads and department heads in Davao City demonstrate high competence in both planning and decision-making.
 Demographic Correlations: Experience and educational attainment positively correlate with higher levels of planning and decision-making skills, aligning with research emphasizing the role of experience in leadership effectiveness (Miller & Brown, 2023).
Positive Relationship: A significant positive relationship exists between planning competence and decision-making skills, indicating that effective planning often enhances decision-making abilities.
In conclusion, the results support the hypothesis that planning competence is associated with effective decision-making among school and department heads. These findings emphasize the importance of leadership training that focuses on both planning and decision-making to support the success of educational institutions.

Discussion
The findings from this study underscore the close relationship between planning competence and decision-making skills among school heads and department heads in public secondary schools in Davao City, with important implications for educational leadership. By demonstrating that high planning competence is positively correlated with effective decision-making, these results align with and contribute to a broader body of literature emphasizing strategic planning as foundational to leadership efficacy (Owens & Valesky, 2021; Reyes, 2021). This interdependence suggests that leaders who prioritize structured planning are better equipped to make timely, informed decisions, impacting teacher retention and student outcomes.
In the context of educational leadership, these findings suggest that schools with leaders who excel in planning and decision-making can create a more stable and supportive environment for teachers, potentially improving retention. Teachers are more likely to stay in a school where leaders can make thoughtful, consistent decisions that allocate resources effectively and set realistic goals for school improvement (Jones & Smith, 2019). Moreover, the positive effect on student achievement is critical, as leaders with strong planning skills can establish priorities and coordinate efforts across departments to create a focused learning environment.
Practical implications for educational practice include the need for professional development programs that emphasize both planning and decision-making skills. School districts could benefit from investing in training that specifically strengthens strategic planning for school heads, encouraging a reflective and evidence-based approach to decision-making. Furthermore, mentorship programs pairing less experienced leaders with those who have demonstrated high competency could foster skill transfer and promote a culture of collaborative leadership.
However, this study’s reliance on self-reported data introduces limitations, as responses may be influenced by personal biases or social desirability. Additionally, while the correlation analysis provides insight into relationships between planning and decision-making, causation cannot be determined. Future research should consider longitudinal studies or experimental designs to examine how targeted interventions in planning skills directly affect decision-making practices and their subsequent impact on teacher retention and student outcomes. 
Overall, this study highlights the significance of planning competence as a predictor of effective decision-making in educational leadership, reinforcing its role in shaping a supportive and successful school environment.

Interpretation of Findings
High Levels of Planning Competence and Decision-Making Skills
The results revealed that school and department heads in Davao City exhibit high levels of both planning competence and decision-making skills, with strong positive correlations between the two. This finding aligns with recent studies that highlight the importance of strategic planning in educational leadership, particularly in settings with diverse challenges (Harris & Jones, 2019; Day & Sammons, 2019). Planning competence enables leaders to set achievable goals, allocate resources, and design structures that support effective decision-making. The strong correlation found here is consistent with Robinson et al. (2021), who argue that strategic planning is integral to making sound, data-driven decisions in schools, especially under complex administrative constraints.
This relationship is also supported by Miller and Brown (2023), who suggest that leaders with strong planning skills are better equipped to handle unforeseen challenges in educational settings. In the present study, these competencies likely contribute to a more organized and goal-oriented school environment, which is essential for fostering academic success and organizational resilience (Owens & Valesky, 2021).

The Role of Experience and Educational Attainment
The study found that demographic factors such as years of experience and educational attainment are positively correlated with planning competence and decision-making skills. This reinforces findings from earlier studies (Leithwood & Azah, 2020; Marquez et al., 2019), which suggest that experienced leaders possess a deeper understanding of effective leadership practices. Experience in school leadership likely contributes to better judgment and more effective resource allocation, both critical components of planning and decision-making.
Educational attainment emerged as a key factor in this study, aligning with broader research that links higher educational qualifications with enhanced leadership capabilities. Specifically, higher educational attainment is often associated with a more extensive skill set and a stronger grasp of both theoretical frameworks and evidence-based practices within educational leadership (Freeman et al., 2019). This connection suggests that leaders with advanced educational backgrounds are better positioned to design and execute effective strategies, ultimately benefiting staff performance and student outcomes. Such leaders are also likely to possess greater proficiency in management practices, enabling them to make informed, strategic decisions that enhance organizational productivity and foster a supportive educational environment.
The Positive Relationship Between Planning and Decision-Making Skills
The strong correlation between planning competence and decision-making skills underscores the interdependence of these two competencies in educational leadership. This relationship aligns with the framework posited by Gold and Holodynski (2019), which suggests that planning and decision-making are core components of adaptive leadership in schools. Effective planning allows leaders to anticipate challenges and evaluate potential solutions, while sound decision-making ensures that plans are implemented effectively. Leaders who excel in both areas are likely to foster more supportive and goal-oriented school environments, as they can respond proactively to challenges and guide their teams with clear, actionable strategies (Harris & Jones, 2019).

Broader Implications and Significance
The high competence levels among school heads and department heads in Davao City suggest that these leaders are well-positioned to support the academic and social needs of their students. In a global context, effective school leadership has been identified as a critical factor for teacher retention and student achievement (Boyd et al., 2019). The findings of this study suggest that Davao City’s educational leaders may serve as a model for other regions aiming to improve their school outcomes through strong leadership practices.
Given the global emphasis on educational reform, these findings resonate with international studies highlighting the role of school leadership in achieving Sustainable Development Goal 4: Quality Education (United Nations, 2019). Leaders with high planning competence and decision-making skills are better able to align school practices with global standards, thereby enhancing student learning outcomes and overall school performance. By fostering a supportive and organized environment, these leaders contribute to an educational system that can better meet the needs of diverse learners, a priority echoed in various studies across Asia, Africa, and Europe (Ng et al., 2021; Vally et al., 2020).

Limitations of the Study
Despite its contributions, this study has several limitations. First, the sample was limited to public secondary school heads and department heads in a single district in Davao City, which may limit the generalizability of the findings. While the insights gained are valuable, future research should consider expanding the sample to include a wider geographic area or additional school types, such as private and elementary schools.
Second, this study relied on self-reported data, which could introduce bias. Respondents may have overestimated their competencies due to social desirability or a lack of self-awareness. As noted by Creswell and Creswell (2020), self-reporting in surveys can sometimes yield skewed results. Triangulating these findings with observations or peer evaluations could provide a more objective assessment of planning competence and decision-making skills.
Third, although the study identified correlations between demographic factors and leadership competencies, it did not establish causality. For instance, while experience and educational attainment appear associated with higher competence levels, other unmeasured factors—such as access to professional development opportunities or specialized leadership training—could also influence these competencies. To gain a clearer understanding of causal relationships, future research might employ longitudinal designs that track leadership development over time and consider additional variables, providing deeper insights into the pathways that enhance planning and decision-making skills in educational leadership.

Conclusion
Summary of Findings
The study explored the planning competence and decision-making skills among school heads and department heads in public secondary schools in Davao City, employing a descriptive correlational approach. Results highlighted that both school and department heads exhibit high levels of planning competence and decision-making skills, with a positive correlation between these competencies and improved school outcomes. Leaders with advanced planning skills were found to be more effective decision-makers, creating environments that support academic success and efficient resource allocation (Jones & Smith, 2019; Reyes, 2021). The study underscores the critical role of strong leadership capabilities in driving positive educational results, emphasizing the value of continuous skill development for educational leaders.

Key Findings
Leadership and Teacher Retention: Teachers who feel supported by competent leadership are more likely to remain in their schools (Miller & Lee, 2020; Watkins & Hernandez, 2022).
Planning as a Predictor of Success: Planning competence emerged as a significant predictor of decision-making quality, as leaders who plan effectively are better equipped to address challenges and implement solutions (Anderson et al., 2020; Chen & Liao, 2021).
Demographic Influence: Age, years of experience, and education level were correlated with planning and decision-making skills, suggesting that more experienced leaders have developed nuanced approaches to leadership (Martin et al., 2022).

Recommendations
Based on the study’s findings, the following recommendations are proposed to enhance school leadership effectiveness:


Department of Education (DepEd)
Policy Revisions: DepEd should consider revising policies to mandate leadership training focused on planning and decision-making for school heads to improve overall school management (Reyes & Bautista, 2023).
Professional Development: Regularly provide workshops and seminars to update school leaders on evidence-based planning strategies and adaptive decision-making models (Lee & Thompson, 2019).
School Heads
Mentorship Programs: School heads should establish mentorship programs where senior leaders can guide less experienced department heads, enhancing leadership skills across the board (Martinez & Allen, 2020).
Goal-Setting and Resource Allocation: Emphasize strategic goal-setting aligned with resource allocation to ensure all departments are working efficiently and towards shared educational goals (Ochoa & Rivera, 2021).
Teachers
Supportive Environment: Teachers should be encouraged to participate in planning and decision-making discussions, which can increase job satisfaction and a sense of ownership in school initiatives (Nguyen & Perez, 2023).
Continuous Feedback Mechanisms: Implement regular feedback mechanisms to facilitate constructive exchanges between teachers and administrators, fostering a collaborative environment (Williams & Brown, 2024).
Future Researchers
Extended Studies on Demographic Variables: Further research could investigate how other demographic factors, such as cultural background or school size, impact the effectiveness of planning and decision-making in education (Kumar & Hassan, 2020).
Comparative Studies: Conduct comparative studies between urban and rural school settings to understand contextual influences on leadership effectiveness in diverse environments (Chavez & Lee, 2023).
Final Thoughts
This research contributes to understanding the critical role of leadership competencies in educational success. By prioritizing planning and decision-making skills, educational leaders can create environments where both teachers and students thrive. Investing in these competencies is essential for sustaining progress and innovation in the educational sector.
Conclusion and Future Directions
The findings of this study highlight the critical role of planning competence and decision-making skills in effective educational leadership. School heads and department heads in Davao City demonstrate high levels of these competencies, which are essential for creating a supportive and organized learning environment. As suggested by Reinke et al. (2019), investing in leadership development can have long-lasting effects on school climate, teacher satisfaction, and student outcomes.

Future studies should explore the impact of professional development programs on planning and decision-making skills among school leaders, as well as examine these competencies in other educational contexts to improve generalizability. By continuing to investigate the relationship between these competencies and school success, policymakers can make informed decisions to foster effective leadership across educational systems.
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